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Our Vision

A Small School on a Big Adventure

Care Creativity

Courage

Our children will be part of an adventurous, caring family. They will have

the courage to meet challenges and to learn creatively, making full use of

our outstanding natural environment.

We aim to:

Provide the highest quality education, emphasising enjoyment in lifelong
learning, and ensuring that children are well prepared for a successful future.
Ensure that children feel secure and confident as individuals, and work well as
part of a team.

Ensure that all members of the school community feel valued and respect all
others, contributing to the overall richness and success of the school.

Develop all children to their full potential, recognising and supporting the needs
of individual children.

Encourage all children to become responsible, independent learners who think
deeply about the world around them and understand the interdependence we
have with individuals, our community and nations.

Develop, in children, a high degree of excellence in English, Maths and Science
combined with a love of learning across the whole curriculum

Insist on and instil positive attitudes towards punctuality, reliability, appearance
and cleanliness.

Ensure our children and staff represent our values of: Being Caring, Being
Creative and showing Courage in everything they do.
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1. Introduction and Purpose

“You can be strict without being nasty, maintain boundaries without cruelty and correct children without
aggression”. (Paul Dix, Pivotal Education)

“] strongly believe that deep down in every child, however invisible, hostile or rejecting they may seem, is a
deep longing to be seen, known and truly understood” (Louise Bomber 2007)

“As adults we have a shared ethical responsibility in ensuring that all children and young people are
experiencing safety, security and stability — whatever our role or context” L.Bomber, 2012

“When the adults change, everything changes” (Paul Dix, Pivotal Education)

Brook Community Primary School is committed to creating an environment where exemplary behaviour is at the heart
of productive learning. Everyone is expected to maintain the highest standards of personal conduct, to accept
responsibility for their behaviour and encourage others to do the same. Our behaviour policy guides staff to teach self-
discipline not blind compliance. It echoes our core values of care, creativity and courage, with a heavy emphasis on
respectful behaviour, a partnership approach to managing poor conduct and dynamic interventions that support staff
and learners.

Working in conjunction with our core values, the school has 3 simple rules ‘Be Ready, Be Respectful and Be Safe’ which
can be applied to a variety of situations and are taught and modelled explicitly.

We also understand that for some children following our behaviour expectations is beyond their developmental level. In
this case, these children will have bespoke positive behaviour plans which may include rewards to reinforce positive
behaviour.

The Relational approach

The relational approach to behaviour is routed in a robust evidence base — over 1000 pieces of research across different
sciences, and is the most up to date, cutting edge practice. Research shows that the approach works for every child and
ensures every child is noticed for who they are and is cared for.

The approach to managing behaviour starts with the behaviour of the adults in the school. It combines training from
Trauma Informed Schools and research in emotional systems and adverse childhood experiences.

Five Pillars of Pivotal practice
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Follow up

The 5 Pillars of Pivotal Practice
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PACE - playfulness, acceptance, curiosity and empathy
Playfulness

helps build safe, positive
interactions

The relational approach includes adults use of PACE, alongside a consistent,
calm approach.

PACE is a way of thinking, feeling, communicating and behaving that aims to
make the child feel safe.

Acceptance

PACE focuses on the whole child, not simply the behaviour. It helps children conveys “You are not
be more secure with the adults and reflect upon themselves, their thoughts, your behaviour"
feelings and behaviour, building the skills that are so necessary for

maintaining a successful and satisfying life. The child discovers that they are

doing the best that they can and are not bad or lazy or selfish. Problems cunosny
Lo N aims to understand the “‘why”
diminish as the need for them reduces. = benind actions :

When children experience the adults doing the best they can to understand
them and trying to work out together more effective ways for the child to Empathy

understand, make sense of and manage their emotions, thoughts and supports trust and emotional
behaviour they start to believe that the adults really will keep on trying until gonnection

things get better for all of them.

For adults, using PACE most of the time, they can reduce the level of conflict, defensiveness and withdrawal in a child.
Using PACE enables the adult to see the strengths and positive features that lie underneath more negative and
challenging behaviour (See Appendix 5 for scripts).

Purpose of the policy
To provide simple, practical procedures for staff and learners that:

e Recognise behavioural norms
e Positively reinforces behavioural norms
e Promote self-esteem and self-discipline

e Teach appropriate behaviour through positive interventions

2. Aims

This policy aims to:

o Create a positive culture that promotes excellent behaviour, ensuring that all pupils have the opportunity to learn
in a calm, safe and supportive environment

e To ensure that all learners are treated fairly, shown respect and to promote good relationships.

o To help learners take control over their behaviour and be responsible for the consequences of it.

e Establish a whole-school, consistent approach to maintaining high standards of behaviour that reflect the values of

the school

o Define what we consider to be unacceptable behaviour, including bullying and discrimination and how incidences
of behaviour will be actioned

A Small School on
a Big Adventure
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Our aims, we believe, are achieved when:

e We create a positive school culture and climate which is consistent, safe and caring that fosters connection,
inclusion, respect and value for all members of the school community, promoting strong relationships between
staff, pupils and their parents/carers.

e We recognise that being ‘fair’ is not about everyone getting the same (equality) but about everyone getting what
they need (equity) through appropriate support.

e Staff understand that behaviour is a form of communication of an emotional need (whether conscious or
unconscious). With support to self-regulate through unconditional positive regard, pupils can be helped to behave
in more socially acceptable/appropriate ways. That relationships are key and that there is “connection before
correction” .

o Pupils are provided with excellent role models.

e Not all behaviours are a matter of ‘choice’ and not all factors linked to the behaviour of pupils are within their
control. Therefore, the language of choice (e.g. good choice/bad choice) is not always helpful.

o Staff use PACE and restorative approaches in their interactions with pupils taking a non-judgmental, curious and
empathic attitude towards behaviour, responding in a way that focuses on the feelings and emotions that might
drive certain behaviour, rather than the behaviour itself. Children and young people with behavioural difficulties
need to be regarded as vulnerable rather than troublesome, and we all have a duty to explore this vulnerability.

o Staff have high expectations and maintain boundaries at all times to ensure pupils’ needs for consistency,
predictability and security are met. Changing how we respond to behaviour does not mean having no expectations,
routines or structure. In order to help our pupils feel safe, their educational environment needs to be high in both
nurture and structure. Our pupils need predictable routines, expectations and responses to behaviour. These must
be in place and modelled appropriately, within the context of a safe and caring school environment.

3. Expectations of adults in school and adult behaviours

Consistent adult behaviour will lead to pupils consistently conforming to our expectations.
We expect every adult who works at Brook to:
e Meet and greet at the door, ensuring every child is warmly welcomed into school or class every day.
e Refer to ‘Ready, Respectful, Safe’ with regard to all behaviours, including positive behaviours.

e Work alongside children to create/agree clear rules and expectations, ensuring that they have a good
understanding of the rules that are in place and why.

e Model positive behaviours and build relationships through effective listening, showing respectful
communication and solving issues together.

e Plan lessons that engage, challenge and meet the needs of all learners.

e Acknowledge and praise children who are demonstrating positive behaviours, such as following directions,
completing tasks and showing respect.

e Ensure that children who sometimes struggle to manage positive behaviour are praised when they are
demonstrating positive behaviour.

e Use our visible recognition mechanism (Class Dojo) throughout every lesson.
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e Becalm and give ‘take up time’ when going through the steps (page 9). Respond calmly to help pupils become
calm. Prevent before sanctions.

e Follow up every time, retain ownership and engage in reflective dialogue with learners.

e Never ignore or walk past pupils who are struggling to positively manage their behaviour, regardless of what
class they may be in.

e Help our pupils to find ways to recognise and manage difficult emotions in an appropriate way supported by
adult emotional co-regulation.

e Use calm, well-regulated tone and respectful language appropriate to the needs of that child.
e Won't use sarcasm to embarrass pupils who are struggling to regulate.

e Will manage the transitions between lessons, playtimes and assembly so both classrooms and shared spaces
feel like safe places.

e  Will provide routine in every lesson, in every classroom, so pupils know what happens next.

e Use the PACE approach with all children (Appendix 5)

e  Will remain curious and demonstrate the desire to understand a behaviour and what it communicates.
e  Will record all high-level behaviour incidents promptly (via Arbor or My Concern)

e To follow the ‘Brook Approach’ when managing behaviour. (Appendix 3)

Children will expect all adults to:
e Give them a ‘fresh start’ at the start of every new session.
e Be consistent and fair
e Be warm, calm and approachable
e Provide help and support
e Exercise maturity and good judgement in all interactions
e Show integrity, respect and commitment

e Manage their own emotions to support a positive learning environment

Senior Leaders will:

Senior leaders and the behaviour mentor are not expected to deal with behaviour referrals in isolation. Rather they are
to stand alongside colleagues to support, guide, model and show a unified consistency to the learners. Alternatively,
they can be called upon for support, where they are able to cover a class or activity while the class teacher or TA
supports a child with their regulation.

e Take time to welcome learners at the start of the day.

e Beavisible presence around the site and especially at transition times.

e Celebrate staff, leaders and learners whose effort goes above and beyond expectations.
e Regularly share good practice.

e Use behaviour data (recorded My Concern or Arbor) to target and assess school wide behaviour policy and
practice.

e Regularly review provision for learners who fall beyond the range of written policies.

e Celebrate positive behaviour and attitudes in celebration assemblies

A Small School on 7
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e Provide rewards and certificates

4. Teaching and Learning about behaviour

At Brook Community Primary School, we follow a positive, preventative and nurturing approach to managing
behaviour. We understand how trauma and adverse childhood experiences can affect a pupil’s behaviour.

Adults in the school will use varying opportunities to teach children about behaviour and expectations and reinforce
these within all lessons and activities. Our PSHE curriculum builds opportunities for learning about care for ourselves
and others and supports pupils to develop positive attitudes. Our planned timetable of assemblies support the spiritual,
moral, social and cultural development of pupils, as well as address any arising issues or developments with regard to
the outside world.

We expect pupils to:
e Follow the School’s Values of Care, Creativity and Courage
e Be Ready, be respectful and be safe

These form our school rules.

Where appropriate and reasonable, adjustments may be made to routines within the curriculum to ensure all pupils
can meet behavioural expectations in the curriculum.

5. Praise, positive reinforcement and rewards

As a school we recognise that encouragement, praise and positive reinforcement teach pupils that appropriate
behaviours have good consequences. This can be used to recognise and reinforce appropriate behaviour. We recognise
and reward learners who go ‘over and above’ our standards. We recognise that the use of praise in developing a positive
atmosphere in the classroom cannot be underestimated and a quiet word of personal praise can be as effective as a
larger, more public reward. It is the key to developing positive relationships, including with those learners who are hardest
to reach.

As a school we use the Class Dojo system for rewarding positive behaviour for learning and for children who consistently
show our core values. Dojo points are never taken away from children. Red dojos are never used.

Every class uses dojo to award pupils house points against the following six areas:
Care, Courage, Creativity, Ready, Respectful, Safe.

Through these six areas, all positive learning and behaviours will be recognised. Teachers are able to add further areas of
praise and reward to Class Dojo.

At the end of the week, house points are collated and shared in Celebration Assembly. Winning House Teams are
celebrated each week. At the end of each term, the winning house will be rewarded, such as having an own clothes day.

At the end of each week, pupils are awarded certificates for demonstrating the School Values.

Termly Headteacher Awards are given to pupils who consistently demonstrate Ready, Respectful and Safe. These children
receive a reward of special time with the Headteacher for hot chocolate, biscuits and a game.
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In addition to the headteacher awards, there is a special award for ‘Pupil of the Term’ called the Brook Badger Award.

This pupil receives the award for exemplary behaviour, attitudes and showing all the core values.

6. Managing and responding to low-level incidences of behaviour

Low-Level incidents of behaviour are defined as:

e Disruption in lessons, around school, and at break and lunchtimes

® Non-completion of classwor
® Not being ready for learning

o Not showing respect for oth

Stepped Approach

k

ers or property

At Brook, adults follow a stepped approach to low-level incidences of behaviour.

For a vast majority of our learne
is necessary for a child to leave

rs, a gentle reminder is all that is required. However, there are some occasions when it
their classroom for a short period of time. The steps below should always be worked

through with care and consideration, taking individual needs in to account where necessary. All learners must be given

‘take up time’ in between steps.

It is not possible to leap or accelerate steps for repeated low-level disruption.

Steps

Actions

1) Redirection /Reminder

> Gentle encouragement, a ‘nudge’ in the right direction.
> Areminder of our three simple rules - Ready, Respectful, Safe delivered privately wherever possible.

> Repeat reminders if necessary. De-escalate and decelerate where reasonable and possible and take the
initiative to keep things at this stage. Praise will be given if the learner is able to model good behaviour as a
result of the reminder.

> PACE may be used here.

2) Caution

> Aclear verbal warning delivered privately wherever possible, making the learner aware of their behaviour and
clearly outlining the consequences if they continue.

> The learner has a choice to do the right thing. Learners will be reminded of their good previous good conduct to
prove that they can make good choices.

> PACE may be used here.

3) Last Chance

(5 minutes after class for
restorative conversation/10
minutes in reflection time)

> Speak to the pupil privately and give them a final opportunity to engage.

> Use the 30 second scripted intervention

> «1have noticed that you are...(having trouble getting started, wandering around etc.) right now.
> eat Brook, we... (refer to the 3 school rules — ready, respectful and safe)

> « Because of that you need to... (refer to action to support behaviour e.g. moving to another table, complete
learning at another time)

> « see me for 5 minutes after class/during break

> eDo you remember yesterday/last week when you... (refer to previous positive behaviour)? That is who |
need to see today...

> « Thank you for listening... then give the child some ‘take up’ time.

A Small School on
a Big Adventure
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> Ifthe warning is not heeded and the behaviour continues this must be recorded on Arbor. Children will be
expected to have a reflective dialogue. For serious breaches at lunch times, the pupil will be expected to sit out
for the remainder of the lunch break.

> PACE may be used here.

4) Cool Off

Cool Off might be a short time away from the classroom with another class/TA/Behaviour
mentor/Seedlings/nurture room/treehouse/field/calm space. It is time allowed to calm down, breathe, look at the
situation from a different perspective and compose themselves.

5) Repair - Restorative
Conversation

5 questions is usually enough from the following:
¢ What happened?

¢ What were you thinking at the time?

¢ What have you thought since?

* How did this make people feel?

¢ Who has been affected?

* How have they been affected?

¢ What should we do to put things right?

¢ How can we do things differently in the future?
Imposition given if needed

(An imposition is additional work that must be completed that evening or for a few minutes at the start of
lunchtime. This is to help the child to understand that there are consequences and the responsibility for making
up time lost)

Responding to persistent low-level incidences

In cases where procedures outlined have been executed but behaviour continues to persist over a period of time, parents

will be invited to meet with the Headteacher, Class teacher and/or Pastoral behaviour mentor. Concerns will be shared,

and, in partnership, a positive behaviour target plan will be drawn up (Appendix 2).

7. Managing and responding to high-level incidences of behaviour

High-Level incidents of behaviour are defined as:

> Causing any purposeful physical harm to another

2 Absconding from school site

> High-levels of damage to property

2 Verbal aggression or violence

> Fighting

Responding to high-level behaviour incidents

In cases where a child’s behaviour deviates from the standard of behaviour expected a consistent approach from adults

is necessary. The response to a high-level incident is not set as each will be fact specific. The response will be measured

and be guided by the application of the following system:

A Small School on
a Big Adventure
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PROTECT REFLECT
Remove the child/young person from Collaborative sense-making, mental
the situation — non shaming, protecting state talk, show me rather than tell me,
dignity, lessening the stress load exploring ways to respond differently in
‘somewhere with someone’ the future.
[ 2?7
RELATE Would you help me understand?
‘Connection before Correction’ REPAIR
Non-judgmental, accepting, validating, What needs to happen to put this right,
curious, empathic instigated with support by the child/
young person at an appropriate time
REC.:’I?LATE . Restorative, reconnection, recovery.
Activity to bring down stress levels -
this may be play-based
Emphasis on use of voice, prosody,
breathing, skilled verbal responsiveness h@g;ﬁyﬁ l ;::Ec.g:

Each step may be applied for any length of time depending on the child and the situation. Not all steps will always
be necessary.

Staff will recognise that a series of events will have likely occurred which have led to the incident. Pupils involved
will be given a chance to explain the incident.

Parents will be informed of all high-level behaviour incidents.

Behaviour logs are completed on Arbor, unless it’s a safeguarding behaviour which will be logged on My Concern.

Next steps to prevent a reoccurrence will be discussed and planned for with pupils, staff and parents.

Sanctions for high-level incidents will be chosen on a case-by-case basis.

Following an incident, the school will consider strategies to help the pupil to understand how to improve their
behaviour and meet the expectations of the school. This may include:

e Reintegration meetings
e Daily contact with the pastoral lead
e A positive behaviour target plan

e For pupils who exhibit repeated high-level behaviour, an individual Behaviour Support Plan and Risk management is
drawn up to support staff and the pupil in managing behaviour, as well as monitor and track triggers and
behevaiour incidences (Appendix 6).

Restorative Approach (see Appendix 4 for the questions)
At Brook we use a restorative approach as part of the ‘repair’ step above. Restorative Practice is about:

¢ building safer schools and a positive school community
¢ changing behaviour not punishing

¢ adults modelling restorative approaches — apologising when required and understanding the need for the child to
repair the relationship after rupture.

A Small School on 11
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¢ finding ways to repair harm

e supporting staff, children and families to use RP to build community
We follow this approach as:

¢ Punishment doesn’t meet needs of those who suffered

* May be kudos or ‘street cred’ attached to the punishment

¢ Offenders don’t have to face full effects of actions

e Offender may feel isolated and it may be difficult for them to get back into school community, making rule-breaking
more attractive

e If problem behaviour persists, child may be pushed down a road of exclusion and marginalisation. They may be
removed from school, but remain a problem in the wider community

Reasonable force

Reasonable force covers a range of interventions that involve physical contact with pupils. All members of staff have a
duty to use reasonable force, in the following circumstances, to prevent a pupil from:

e  Causing disorder
e Hurting themselves or others
e Damaging property
e Committing an offence
Incidents of reasonable force must:
e Always be used as a last resort
e Be applied using the minimum amount of force and for the minimum amount of time possible
e Beused in a way that maintains the safety and dignity of all concerned
o Never be used as a form of punishment
e Berecorded on My Concern and reported to parents or carers

When considering using reasonable force, staff should, in considering the risks, carefully recognise any specific
vulnerabilities of the pupil, including SEND, mental health needs or medical conditions.

8. Managing and responding to serious incidences of behaviour

Serious incidences of behaviour are defined as:
e Any form of bullying
e Sexual violence or sexual assault
e Sexual harassment, meaning unwanted conduct of a sexual nature, such as:
o Sexual comments
o Sexual jokes or taunting

o Physical behaviour like interfering with clothes

A Small School on 12
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o Online sexual harassment, such as unwanted sexual comments and messages (including on social
media), sharing of nude or semi-nude images and/or videos, or sharing of unwanted explicit content

e Theft
e Racist, sexist, homophobic or discriminatory behaviour
e Possession of any prohibited items. These are:
o Knives or weapons
o Alcohol
o lllegal drugs
o Stolen items
o Cigarettes, e-cigarettes, tobacco and cigarette papers
o Fireworks
o Pornographic images

o Any article a staff member reasonably suspects has been, or is likely to be, used to commit an offence,
or to cause personal injury to, or damage to the property of, any person (including the pupil)

Bullying

Detailed information of Brook’s approach to preventing and addressing bullying can be found in our Anti-Bullying
Policy.

Bullying is defined as the repetitive, intentional harming of 1 person or group by another person or group, where the
relationship involves an imbalance of power.

Bullying is, therefore:
o Deliberately hurtful
e Repeated, often over a period of time

e Difficult to defend against

Bullying can include:

TYPE OF BULLYING DEFINITION
Emotional Being unfriendly, excluding, tormenting
Physical Hitting, kicking, pushing, taking another’s belongings, any use of violence
A Small School on 13
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TYPE OF BULLYING DEFINITION
Prejudice-based and Taunts, gestures, graffiti or physical abuse focused on a particular characteristic
discriminatory, including: (e.g. gender, race, sexuality)

e Racial

e Faith-based

Gendered (sexist)

Homophobic/biphobic
e Transphobic
e Disability-based

Sexual Explicit sexual remarks, display of sexual material, sexual gestures, unwanted
physical attention, comments about sexual reputation or performance, or
inappropriate touching

Direct or indirect verbal Name-calling, sarcasm, spreading rumours, teasing

Cyber-bullying Bullying that takes place online, such as through social networking sites, messaging
apps or gaming sites, devices or via images, audio, video, or written content
generated by artificial intelligence (Al)

Suspected criminal behaviour

If a pupil is suspected of criminal behaviour, the school will make an initial assessment of whether to report the incident
to the police.

When establishing the facts, the school will endeavour to preserve any relevant evidence to hand over to the police.
If a decision is made to report the matter to the police, the headteacher (or deputy) will make the report.

The school will not interfere with any police action taken. However, the school may continue to follow its own
investigation procedure and enforce sanctions, as long as it does not conflict with police action.

If a report to the police is made, the designated safeguarding lead (DSL) will make a tandem report to children’s social
care, if appropriate.
Zero-tolerance approach to sexual harassment and sexual violence

The school will ensure that all incidents of sexual harassment and/or violence are met with a suitable response and
never ignored.

Pupils are encouraged to report anything that makes them uncomfortable, no matter how ‘small’ they feel it might be.
The school’s response will be:

e  Proportionate

e Considered

e  Supportive

e Decided on a case-by-case basis

The school has procedures in place to respond to any allegations or concerns regarding a child’s safety or wellbeing.
These include clear processes for:

e Responding to a report
e Carrying out risk assessments, where appropriate, to help determine whether to:

o Manage the incident internally

A Small School on 14
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o Referto early help
o Refer to children’s social care
o Report to the police

Please refer to our child protection policy for more information.

Suspension and permanent exclusions

The school can use suspension and permanent exclusion in response to serious incidents or in response to persistent
poor behaviour, which has not improved following in-school sanctions and interventions.

The decision to suspend or exclude will be made by the headteacher and only as a last resort. Please see our
Suspensions and Exclusions Policy.

9. Behaviour incidences outside of school

Online
The school can issue behaviour sanctions to pupils for online behaviour when:
e |t poses a threat or causes harm to another pupil
e It could have repercussions for the orderly running of the school
e [t adversely affects the reputation of the school
e The pupil is identifiable as a member of the school
Sanctions will only be given out on school premises or elsewhere when the pupil is under the lawful control of a staff
member.
Off-site behaviour

Sanctions may be applied where a pupil has misbehaved off-site when representing the school. This means
misbehaviour when the pupil is:

e Taking part in any school-organised or school-related activity (e.g. school trips)
e Travelling to or from school

e Wearing school uniform

e In any other way identifiable as a pupil of our school

Sanctions may also be applied where a pupil has misbehaved off-site, at any time, whether or not the conditions above
apply, if the misbehaviour:

e  Could have repercussions for the orderly running of the school
e Poses a threat to another pupil
e Could adversely affect the reputation of the school

Sanctions will only be given out on school premises or elsewhere when the pupil is under the lawful control of a staff
member (e.g. on a school-organised trip).
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10. Responding to incidents from pupils with SEND

Recognising the impact of SEND on behaviour
The school recognises that pupils’ behaviour may be impacted by a special educational need or disability (SEND).

When incidents of misbehaviour arise, we will consider them in relation to a pupil’s SEND, although we recognise that
not every incident of misbehaviour will be connected to their SEND. Decisions on whether a pupil’s SEND had an impact
on an incident of misbehaviour will be made on a case-by-case basis.

When dealing with misbehaviour from pupils with SEND, especially where their SEND affects their behaviour, the school
will balance their legal duties when making decisions about enforcing the behaviour policy. The legal duties include:

e Taking reasonable steps to avoid causing any substantial disadvantage to a disabled pupil caused by the
school’s policies or practices (Equality Act 2010)

e Using our best endeavours to meet the needs of pupils with SEND (Children and Families Act 2014)

e If a pupil has an education, health and care (EHC) plan, the provisions set out in that plan must be secured
and the school must co-operate with the local authority and other bodies

As part of meeting these duties, the school will anticipate, as far as possible, all likely triggers of misbehaviour, and put
in place support to prevent these from occurring.

Any preventative measures will take into account the specific circumstances and requirements of the pupil concerned.
At Brook we will follow a pupil’s personal provision plan to anticipate and remove triggers depending on the need of
the pupil. If necessary, we will set up a risk assessment.
Adapting sanctions for pupils with SEND
When considering a behavioural sanction for a pupil with SEND, the school will consider whether:

e The pupil was unable to understand the rule or instruction

e The pupil was unable to act differently at the time as a result of their SEND

e The pupil was likely to behave aggressively due to their particular SEND
If the answer to any of these is ‘yes’, it may be unlawful for the school to sanction the pupil for the behaviour.

The school will then assess whether it is appropriate to use a sanction and if so, whether any reasonable adjustments
need to be made to the sanction.

Considering whether a pupil displaying challenging behaviour may have unidentified SEND

The school’s special educational needs co-ordinator (SENCO) may evaluate a pupil who exhibits challenging behaviour
to determine whether they have any underlying needs that are not currently being met.

Where necessary, support and advice will also be sought from specialist teachers, an educational psychologist, medical
practitioners and/or others, to identify or support specific needs.

When acute needs are identified in a pupil, we will liaise with external agencies and plan support programmes for that
child. We will work with parents to create the plan and review it on a regular basis.

Pupils with an education, health and care (EHC) plan

The provisions set out in the EHC plan must be secured and the school will co-operate with the local authority and
other bodies.

If the school has a concern about the behaviour of a pupil with an EHC plan, it will make contact with the local authority
to discuss the issue. If appropriate, the school may request an emergency review of the EHC plan.
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11. Malicious allegations

Where a pupil makes an allegation against a member of staff and that allegation is shown to have been deliberately
invented or malicious, the school will consider whether to discipline the pupil in accordance with this policy.

Where a pupil makes an allegation of sexual violence or sexual harassment against another pupil and that allegation is
shown to have been deliberately invented or malicious, the school will consider whether to discipline the pupil in
accordance with this policy.

In all cases where an allegation is determined to be unsubstantiated, unfounded, false or malicious, the school (in
collaboration with the Kent local authority designated officer education safeguarding advisory team (LESAS) where
relevant) will consider whether the pupil who made the allegation is in need of help, or the allegation may have been a
cry for help. If so, a referral to children’s social care may be appropriate.

The school will also consider the pastoral needs of staff and pupils accused of misconduct.

Please refer to our child protection policy.

12. Safeguarding

The school recognises that changes in behaviour may be an indicator that a pupil is in need of help or protection.

We will consider whether a pupil’s behaviour may be linked to them suffering, or being likely to suffer, significant
harm.

Where this may be the case, we will follow our child protection and safeguarding policy, and consider whether pastoral
support, an early help intervention or a referral to children’s social care is appropriate.

Please refer to our child protection policy for more information.

13. Searching, confiscation and mobile phones

Searching, screening and confiscation is conducted in line with the DfE’s_|atest guidance on searching, screening and
confiscation.

Mobile phones

In line with DfE’s the mobile phone and behaviour guidance, At Brook pupils are expected to follow these points.

e  Pupils are not allowed to have mobile phones or other technology that can record videos, take photographs
or access the internet with them on-site

e If a pupil is required to bring a phone with them to school (for example, walking to and from school alone),
this must be handed in to the main office upon arrival and collected at the end of the day.

e  Exceptions to the rules may be permitted, e.g. for medical or personal reasons

Confiscation

Any prohibited items (listed in section 3) found in a pupil’s possession as a result of a search will be confiscated. These
items will not be returned to the pupil.
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We will also confiscate any item that is harmful or detrimental to school discipline. These items will be returned to
pupils after discussion with senior leaders and parents, if appropriate.
Searching a pupil

Searches will only be carried out by a member of staff who has been authorised to do so by the headteacher, or by the
headteacher themselves.

Subject to the exception below, the authorised member of staff carrying out the search will be of the same sex as the
pupil, and there will be another member of staff present as a witness to the search.

An authorised member of staff of a different sex to the pupil can carry out a search without another member of staff as
a witness if:

e The authorised member of staff carrying out the search reasonably believes there is risk that serious harm
will be caused to a person if the search is not carried out as a matter of urgency; and

e Inthe time available, it is not reasonably practicable for the search to be carried out by a member of staff
who is the same sex as the pupil; or

e Itis not reasonably practicable for the search to be carried out in the presence of another member of staff

When an authorised member of staff conducts a search without a witness they should immediately report this to
another member of staff, and ensure a written record of the search is kept.

If the authorised member of staff considers a search to be necessary, but is not required urgently, they will seek the
advice of the headteacher, designated safeguarding lead (or deputy) or pastoral member of staff who may have more
information about the pupil. During this time the pupil will be supervised and kept away from other pupils.

A search can be carried out if the authorised member of staff has reasonable grounds for suspecting that the pupil is in
possession of a prohibited item or any item identified in the school rules for which a search can be made, or if the pupil
has agreed.

An appropriate location for the search will be found. Where possible, this will be away from other pupils. The search
will only take place on the school premises or where the member of staff has lawful control or charge of the pupil, for
example on a school trip.

Before carrying out a search the authorised member of staff will:
e Assess whether there is an urgent need for a search
e Assess whether not doing the search would put other pupils or staff at risk
e Consider whether the search would pose a safeguarding risk to the pupil
e Explain to the pupil why they are being searched
e Explain to the pupil what a search entails — e.g. | will ask you to turn out your pockets and remove your scarf
e Explain how and where the search will be carried out
e  Give the pupil the opportunity to ask questions
e  Seek the pupil’s co-operation
If the pupil refuses to agree to a search, the member of staff can give an appropriate behaviour sanction.

If they still refuse to co-operate, the member of staff will contact the designated safeguarding lead (or deputy), to try
and determine why the pupil is refusing to comply. Parents will be spoken to at this point.

The authorised member of staff will then decide whether to use reasonable force to search the pupil. This decision will
be made on a case-by-case basis, taking into consideration whether conducting the search will prevent the pupil
harming themselves or others, damaging property or causing disorder.

The authorised member of staff can use reasonable force to search for any prohibited items identified in section 3 only.

An authorised member of staff may search a pupil’s outer clothing, pockets, bags, possessions or desks.
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Outer clothing includes:

e Anyitem of clothing that is not worn immediately over a garment that is being worn wholly next to the skin
or being worn as underwear (e.g. a jumper or jacket being worn over a t-shirt)

e Hats, scarves, gloves, shoes, boots

Searching pupils’ possessions

Possessions means any items that the pupil has or appears to have control of, including:
e  Desks/Trays
e Bags

A pupil’s possessions can be searched for any item if the pupil agrees to the search. If the pupil does not agree to the
search, staff can still carry out a search for prohibited items (listed in section 3).

An authorised member of staff can search a pupil’s possessions when the pupil and another member of staff are
present.

If there is a serious risk of harm if the search is not conducted immediately, or it is not reasonably practicable to
summon another member of staff, the search can be carried out by a single authorised member of staff.
Informing the designated safeguarding lead (DSL)

The staff member who carried out the search should inform the DSL without delay:

e Of any incidents where the member of staff had reasonable grounds to suspect a pupil was in possession of
a prohibited item as listed in section 3

e If they believe that a search has revealed a safeguarding risk
All searches for prohibited items (listed in section 3), including incidents where no items were found, will be recorded in
the school’s safeguarding system.
Informing parents

Parents will always be informed of any search for a prohibited item (listed in section 3). A member of staff will tell the
parents as soon as is reasonably practicable:

e  What happened
e What was found, if anything
e  What has been confiscated, if anything

e  What action the school has taken, including any sanctions that have been applied to their child

Support after a search

Irrespective of whether any items are found as the result of any search, the school will consider whether the pupil may
be suffering or likely to suffer harm and whether any specific support is needed (due to the reasons for the search, the
search itself, or the outcome of the search).

If this is the case, staff will follow the school’s safeguarding policy and speak to the designated safeguarding lead (DSL).
The DSL will consider if pastoral support, early help intervention or a referral to children’s social care is appropriate.

14. Monitoring

Monitoring and evaluating school behaviour

The school will collect data on the following:
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e Behavioural incidents, including removal from the classroom

e Attendance, permanent exclusion and suspension

e Incidents of searching and confiscation

e Behaviour incidents with a safeguarding concern

e Perceptions and experiences of the school behaviour culture for staff and pupils

The data will be analysed every term by the Headteacher.

The data will be analysed from a variety of perspectives including:
e Atschool level
e Byagegroup
e Atthe level of individual members of staff
e By time of day/week/term
e By protected characteristic

The school will use the results of this analysis to make sure it is meeting its duties under the Equality Act 2010. If any
trends or disparities between groups of pupils are identified by this analysis, the school will review its policies to tackle
them.

Monitoring this policy

This behaviour policy will be reviewed by the headteacher and full governing board at least annually, or more
frequently, if needed, to address findings from the regular monitoring of the behaviour. At each review, the policy will
be approved by the FGB.

The written statement of behaviour principles (appendix 1) will be reviewed and approved by the full governing board
annually.

15. Roles and Responsibilities

The role of the governing board

The governing board is responsible for:
e Reviewing and approving the written statement of behaviour principles (Appendix 1).
e  Reviewing this behaviour policy in conjunction with the headteacher
e  Monitoring the policy’s effectiveness

e Holding the headteacher to account for its implementation

The role of the headteacher and senior leaders
The headteacher is responsible for:
e Reviewing this policy in conjunction with the governing board.
e Giving due consideration to the school’s statement of behaviour principles (Appendix 1).
e Approving this policy
e Ensuring that the school environment encourages positive behaviour

e Ensuring that staff deal effectively with poor behaviour
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e Monitoring that the policy is implemented by staff consistently with all groups of pupils
e Ensuring that all staff understand the behavioural expectations and the importance of maintaining them

e Providing new staff with a clear induction into the school’s behavioural culture to ensure they understand its rules
and routines, and how best to support all pupils to participate fully

e Offering appropriate training in behaviour management, and the impact of special educational needs and
disabilities (SEND) and mental health needs on behaviour, to any staff who require it, so they can fulfil their duties
set out in this policy

e Ensuring this policy works alongside the safeguarding policy to offer pupils both sanctions and support when
necessary

e Ensuring that the data from the behaviour log on My Concern/Arbor is reviewed regularly, to make sure that no
groups of pupils are being disproportionately impacted by this policy

e Our staff are provided with regular training on managing behaviour, including training on:
o The needs of the pupils at the school
o How SEND and mental health needs impact behaviour
o Our behaviour management systems and routines
e The correct use of restraint through providing staff training
¢ Ensuring effective transitions are in place for new pupils, pupils leaving at the end of Year 6 and pupils starting in a
new class in September each year.
The role of parents and carers
Parents and carers, where possible, should:
e Get to know the school’s behaviour policy and reinforce it at home where appropriate
e Support their child in adhering to the school’s behaviour policy
e Inform the school of any changes in circumstances that may affect their child’s behaviour
e Discuss any behavioural concerns with the class teacher promptly

e Take part in any pastoral work following misbehaviour (for example: attending reviews of specific behaviour
interventions)

e Raise any concerns about the management of behaviour with the school directly, whilst continuing to work in
partnership with the school

e Take part in the life of the school and its culture
The school will endeavour to build a positive relationship with parents and carers by keeping them informed about
developments in their child's behaviour and the school’s policy and working in collaboration with them to tackle
behavioural issues.
The role of pupils
Pupils will be made aware of the following during their induction into the behaviour culture:

e The expected standard of behaviour they should be displaying at school

e That they have a duty to follow the behaviour policy

e The school’s key rules and routines

e The rewards they can earn for meeting the behaviour standard, and the consequences they will face if they don’t
meet the standard

e The pastoral support that is available to them to help them meet the behavioural standards
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Pupils will be supported to meet the behaviour standards and will be provided with repeated induction sessions
wherever appropriate.

Pupils will be supported to develop an understanding of the school’s behaviour policy and wider culture.

Pupils will be asked to give feedback on their experience of the behaviour culture to support the evaluation,
improvement and implementation of the behaviour policy.

Extra support and induction will be provided for pupils who are mid-phase arrivals.

16. Links with other policies

This behaviour policy is linked to the following policies:

Child protection policy

Anti-Bullying Policy

e  Equality Statement and Objectives

e Acceptable Use Policy

e Mobile, Technology and social media policy
e RSE Policy

e  SEND Policy

e Suspensions and Exclusions Policy

17. Legislation, statutory requirements and statutory guidance

This policy is based on legislation and advice from the Department for Education (DfE) on:

e Behaviour in schools: advice for headteachers and school staff 2024

e Searching, screening and confiscation: advice for schools 2022

e The Equality Act 2010

e Keeping Children Safe in Education

e Suspension and permanent exclusion from maintained schools, academies and pupil referral units in England,
including pupil movement

e Use of reasonable force in schools

e Supporting pupils with medical conditions at school

e Special Educational Needs and Disability (SEND) Code of Practice

e Sharing nudes and semi-nudes: advice for education settings working with children and young people

In addition, this policy is based on:

e Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard and promote the welfare of its
pupils
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e Sections 88 to 94 of the Education and Inspections Act 2006, which requires schools to regulate pupils’ behaviour
and publish a behaviour policy and written statement of behaviour principles, and give schools the authority to
confiscate pupils’ property

o DfE guidance explaining that maintained schools must publish their behaviour policy online

18. Appendix 1: Written statement of behaviour principles

e Every pupil understands they have the right to feel safe, valued and respected, and to be able to learn free from the
disruption of others

o All pupils, staff and visitors are free from any form of discrimination
o Staff and volunteers set an excellent example to pupils at all times

e Rewards, sanctions and reasonable force are used consistently by staff, in line with the behaviour policy

The behaviour policy is understood by pupils and staff

Exclusions will only be used as a last resort

Pupils are helped to take responsibility for their actions

Families are involved in behaviour incidents to foster good relationships between the school and pupils’ home life
The governing board also emphasises that violence or threatening behaviour will not be tolerated in any circumstances.

This written statement of behaviour principles is reviewed and approved by the full governing board annually.
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19. Appendix 2: Positive Behaviour Targets
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20. Appendix 3: The Brook Approach

The Brook Approach

Visible Adult Consistencies

Meet and Greet
First Attention to best conduct
Calm and caring

Rules Over and Above

Ready Values: Care, Creativity, Courage
Respectful Effort

Safe Initiative

Relentless Routines

1. Reminder (3 rules)

2. Caution (outlining behaviour
and consequence)

3. Last Chance (30 second
intervention)

4. Cool off (time in another class
or room/nurture)

5. Repair (restorative approach)

Always private, always calm

1. Wonderful Walking 1: lining up, quietly, facing the front
2. Legendary Lines 2: filing into class silently and standing behind chairs
3. Hand signal for stop 3: Sitting down quietly
4. Eyeson me This can also be used in reverse:
5. Tremendous Transitions 3: Sitting quietly (ready)
2: Standing up behind chairs
1: Lining up quietly
Stepped Approach Microscript Restorative Conversations

(30 second scripted intervention)

¢ | have noticed that you are...(having
trouble getting started, wandering around
etc.) right now.

* At Brook, we... (refer to the 3 school rules
— ready, respectful and safe)

® Because of that you need to... (refer to
action to support behaviour e.g. moving to
another table, complete learning at another
time)

¢ See me for 5 minutes after class/during
break

* Do you remember yesterday/last week
when you... (refer to previous positive
behaviour)?

¢ That is who | need to see today...

* Thank you for listening... then give the
child some ‘take up’ time.

e What happened?

e What were you thinking at the
time?

e What have you thought since?

¢ How did this make people feel?
* Who has been affected?

¢ How have they been affected?

¢ What should we do to put things
right?

* How can we do things differently
in the future?

We will always:

Protect, Relate, Regulate, Reflect

Through PACE: Playfulness, acceptance, curiosity, empathy
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21. Appendix 4: Restorative Questions

Restorative Questions 1

To respond to challenging behaviour:

¢ What happened?

e What were you thinking about at the time?
¢ What have your thoughts been since?

¢ Who has been affected by what you did?

* In what way have they been affected?

¢ What do you think you need to do to make things right?

Restorative Questions 2

To help those harmed by others’ actions:

¢ What did you think when you realised what had happened?
¢ What have your thoughts been since?

¢ How has this affected you and others?

¢ What had been the hardest thing for you?

¢ What do you need to do to make things right?
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22. Appendix 5: PACE scripts

Misconnection and connection with children and their feelings
The words to say it using PACE (acceptance, curiosity, empathy)

Type of discount Examples of non-accepting, Underlying psychological message to the child, Respoi are accepting/curi jempathic
of a child’s feelings | lack of curiosity and empathy where there is no acceptance, curiosity or empathy

Disapproving = ‘Stop crying.' * “You are wrong to have that feeling.’ + ‘I can see you are really angry/upset/disappointed by this.”
= ‘Come on, don't make a fuss.’ + ‘I'm not comfortable dealing with your feelings.’ = ‘It's really fine for you to feel like this."
« ‘Don’t get angry. + ‘This is a bad feeling to have.’ « ‘If the child is not behaving in a safe way and you need limit-setting: ‘It's really
* ‘Now just stop that right now.’ fine to feel this, but | need you to be safe so 'm going to stop you doing x....."
Dismissing = “Come on now cheer up.” + ‘Don't have the feeling you are having. Have a nicer feeling instead” + ‘I can see that you are really angry with me for doing x."
= ‘Don’t be silly” + “Your feelings are notimportant.” = ‘So x is really painful for you."
+ “I's nothing to worry about” + “You are a burden; you need fo change your feslings to suit me.’ + ‘So x makes you mad.’
+ ‘Let’s have a smile from you. * “You are not werth listening to.” + ‘No wonder you are feeling x. it is hurtful when xx.”
+ “Just forget about ittmove on.”
Defensive - ‘Dont you dare_ . - “You are someone who makes other people feel bad” = ‘lam somy | raised my voice. | needed you to stop (hurting x) but | should
e.g. child says = ‘Don’t talk to me like that " + ‘Feel ashamed’ have found another way.’
‘I hate you' + Guilt inducing responses — + ‘Feel guilty” = ‘I realise | got triggered by you doing x_ | apologise.”
‘I've spent all moming with you + ‘Its your fault” + ‘I can hear just how cross and angry you are with me.’
and then you go and...” + ‘Feel bad about who you are.’ + Empathising with the negative transference: ‘So you are seeing me as
someone wha is being really unfair.... and if you are sesing me like that,
| can imagine you may be feeling pretty angry with me right now.”
+ Parent: 'l will come back in & minutes when ['ve thought of a good way for
us to solve this problem (essential time away to self-regulate).”
Deflecting/ = Changing the subject. + ‘Stop feeling what you are feeling’ + Validating empathy: No wonder you are feeling x._ It 1S painful when x happens.”
distraction = ‘Don’t worry, let's look at this book, + In deflecting the child's behaviour can escalate — as they don't feel heard
shall we go and play in the sand?
* ‘Be brave.’
Diminishing the - 'lt's not that bad, Bobby has had - “You are just making a fuss.’ = ‘Thank you for having the courage to let me know just what
child’s experience much worse than that and he's ok’ + “You shouldn’t be feeling this.' you are feeling right now.”
by comparing it to = ‘I know just what you are feeling + “Your painful feelings aren’t really that painful* = ‘So, you're letting me know that you are feeling really miserable
another, or to your because it happened to ma.’ right now____ | can understand that. "
‘own experience = “You're making a mountain out
of a molehil*
Patronising - ‘Look when we feel angry what we = ‘I know better than you." = “Will you help me to understand what that felt like for you. ..?" (curiosity)
need fo do is xx” - ‘What you feel is imelevant, unimportant = “Will you let me know what might help you right now? If | was really helping

= "You are just tired”
+*Now now come on, pull yourself
together”

Type of discount Examples of non-accepting, Underlying psychological message to the child, Responses that are accepting/curi mpathic
of a child’s feelings | lack of curiosity and empathy where there is no acceptance, curiosity or empathy

+ “Your feelings are not wamanted given the situation’ you in the way you need what might | be saying/doing now?”

Advice giving, « ‘Now what you needto do is.." « ‘Don't feel what you are feeling, just act or think instead.’ = Wait until they are calm: ‘Let’s think together about what might be
lecturing, solution = “You should have, you could've..." = "You always get it wrong, other children know how to do things better.’ best to do now."
focusing « “Just don't think about it anymore.” = 'm wondering if we can think together of another way to deal with
xasit's not OK tox."
Clichés « ‘Life’s hard, life’s not fair, man up, « ‘lam all wrong, my feelings are all wrong." + Model a full range of feelings with vocabulary to match the intensity of the child's
big boys don't cry, welcome to the (Shaming) feeling ‘So | guess you felt heart-broken.” (instead of a bit sad)
real world, you need to be the man « 'Sounds like you are furious with me.” (instead of a bit cross).
of the house now.”
Questioning + ‘Why did you do this?" « ‘Think about your feelings, stop feeling them. « Curiosity ‘Will you help me understand what you were feeling then?/How it felt
« “Why do you feel like this?' « Stress inducing and drives disconnection. when x happened?..."
« ‘Why do you feel angry? « ‘Why' questions move the child away from what they are feeling into
« ‘Are you angry now?' (requires yes/ thinking. Questions without empathy are never therapeutic.’
no)
« ‘Are you sad now? (requires yes/
no answer)
Overwhelming, « ‘Oh, my poor baby.” « ‘Look after my feelings as well as your own.’ = Show or say you are moved. Tears are fine, Sobbing uncontrollably is noti!
over involved, « ‘Oh, this is dreadful, see now | am + ‘Take care of me now.’ Don't say you are scared by what they are saying otherwise they now have to
Merging crying too.” deal with your feelings as well as their own.
+ “Ifeel frightened by what you are « ‘We must suffer the [child's] pain without getting lost in it” (Grotstein 2005)
saying.’ « ‘The [child] is dependent on the adult's courage to experience what he cannot
p so it's safe to exp it” (Grotstein 2005)
Ignoring “No response, or minimal response.” * “Your feelings don't matter.” A2
= ‘1 will only pay you attention if you stop feeling what you are feeling.”
» ‘Ignored feelings can become part of what's known as the unvalidated
unconscious (feelings that are never fully feft because in infancy they have
never been validated by the parent). So these children end up not knowing
what they feel.’ (Stolorow and Atwood 1989)
« ‘Children for whom broad areas of [felt] experience failed to evoke validating
in caregivers and, tly, perceptions remain ill defined
and feelings tend to be felt as diffuse bodily states.’ (Robert Stolorow 1989)
« That which ¢ oftHimits in the ication with the parent
eventually becomes offHimits [for the person themselves] — even in the
privacy of their inner life.” (Diana Fosha, 2000, p 40).
« These unvalidated feelings can then into challenging behaviour or
become psychosomatic symptoms because they have never evolved from
bodily sensations to being symbolised in words (via the adult's accepting,
empathising use of mental state talk).
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23. Appendix 6: Individual Behaviour Support Plan and Risk Management

Individual Behaviour Support and
Risk Management Plan
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