Principles of teaching writing at
Brook Community Primary School

The principles outlined below are informed by advice from the local English Hub, specialist improvement advisors and
Department for Education (DfE) guidance. We use a text-based approach to writing, drawing inspiration from a high-quality
shared text where we can share live examples of the skills and features we are learning to use. We provide modelled examples
and structure our teaching so that the cumulative acquisition of knowledge and skills can be shown in planned pieces of
extended writing.

1.  We use the ‘CLPE Power of Reading’ as a guide for choosing the very best books and texts.

2.  We begin a unit of writing with the chance to perform a ‘cold” write to provide a baseline for the features, skills and style of
writing being taught.

3. We use Talk for Writing to text map and orally rehearse our key text.

4. Any standalone lessons on grammar, punctuation or spelling have opportunities built in for a ‘skill splat” where the skill or
knowledge is applied to a short piece of writing within the lesson.

5. We provide effective models of writing, with pre-prepared ‘WAGOLL (what a good one looks like) pieces, live modelling of
writing and shared modelling all being used to make thinking as a writer explicit and draw attention to the features, skills
and style of writing being taught.

6. Lessons build cumulatively towards a ‘hot” write, where children carefully plan, write, edit and publish an extended piece of
writing.

7. Teaching of spelling patterns follows the progression outlined in the ‘Bug Club’ phonics programme until children have
completed their phonics learning, whereupon children will follow the ‘Spelling Shed’ scheme.

8. We use print for handwriting in EYFS, using letter formations that match those used in our ‘bug club’ phonics scheme. In
Keystage 1, children begin developing a pre-cursive script when they are ready, which begins to lead into some joining by
the end of the Keystage. In Keystage 2, children learn to refine their cursive handwriting into a neat, consistently joined
style.

The Power of Reading:
We base our planning on the CLPE ‘Power of Reading’ text-based planning, with a high-quality text chosen as the hook for the
writing skills, features or styles that are to be taught. Teaching follows a progressive sequence outlined in our English curriculum
documents and builds cumulatively on the skills and knowledge from previous phases. Teachers make explicit links back and
forward through discussing ‘echoes and ripples’ of learning, so that children understand how they will develop towards targets
and endpoints.
Creative methods to engage children with texts and the skills, features and styles used to produce them are encouraged in our
teaching, and we also recognise the importance of building writing stamina and providing plentiful opportunities for children to
learn and apply. We therefore supplement the CLPE plans with additional opportunities for writing, using our professional
judgement to structure these within the lesson-by-lesson learning of knowledge and skills progressing towards end points.
In addition to using a high-quality class text, we also provide opportunities within each unit of work for children to read and
write poetry in different styles and forms. These opportunities may be informed by a framework from the CLPE planning but will
be enhanced by teachers in their own planning.

The teaching sequence:

e A sequence of teaching writing begins with a ‘cold’ write. Interesting starting points or prompts for writing are used as a
stimulus to support children in the ‘cold’ write, but there is no initial teaching of skills or knowledge. Instead, the writing will
focus on prior learning and the ‘echoes’ from previous teaching. The ‘cold’ write allows teachers to assess and use their
professional judgement to inform and adapt the teaching progression for the unit of writing, including any areas of prior
learning that is not being securely applied in the ‘cold” write.

e We use a ‘model text’ pitched above the pupils’ level, which includes the transferable structures and language patterns
pupils will need for their writing.

e Atext map is created using the model text using visual representations and actions, as well as oral rehearsal.

e We immerse pupils in the text, focussing on vocabulary and comprehension before looking at the text pattern and applying
this to our own plans.

e Any writing that children are expected to complete should be modelled before writing is undertaken so that features can be
identified and the thinking process as a writer can be made explicit. Examples may be drawn directly from a text, or pre-
written ‘WAGOLL’ pieces may be used to demonstrate structure, style or features. Children are supported to identify the key
features, vocabulary style and structure of the piece in discussion. Questioning is used by teachers to draw out the process
the writer would have been through to produce the text. Teachers may also carry out live modelling or shared writing for
modelling. This allows the teacher to make their thoughts as a writer explicit, externalising the process of constructing,
rehearsing and editing phrases, clauses or sentences with a focus on the skills and knowledge being applied. In shared




writing, teachers will pose a dilemma or question to resolve, and children will be invited to discuss and share answers or
solutions. Children are encouraged to add something new to the existing writing, build on an existing idea or challenge an
idea. They are also expected to ask questions of the writer to extend their understanding and knowledge. All forms of
modelling may be completed on a computer or handwritten, exposing children to sufficient variety of presentation.

Where skills and knowledge are being introduced in a standalone lesson on grammar, punctuation or spelling, the skill should
not just be taught in isolation with tasks such as cloze activities. Instead, time should be dedicated in the lesson for a ‘skill
splat’. This is where the skill or knowledge taught is applied to a short piece of writing. Prompts and starting points may be
used to stimulate the write, but the focus should be on applying the recently learnt skill so that it can generalised beyond the
narrow constraints of discrete GPS activities. For example, if children have been taught to identify questions and add
question marks on the end during a lesson, they should then spend some time on a writing task where they need to include
questions with question marks such as ‘A zoo have a new enclosure for a talking snake from Brazil! Imagine you are the
zookeeper. What would you talk about with the snake?’

Towards the end of a teaching sequence, a ‘hot write’ will be carried out. ‘Hot writes’ are composite knowledge tasks,
where the skills and knowledge taught are applied to an independent, extended piece of writing. Children are given the
focus or stimulus for the piece and are then provided with support and scaffolding to plan their writing. Planning may be
structured in different ways, for example through story maps or story mountains and will contain space for children to
identify key vocabulary, skills, features, style or structure to include in the ‘hot write’ piece. Once children have used their
plans to complete their independent writing, peer feedback is used to help identify areas of strength and next steps. Children
should then be given time to edit their work in a structured way before publishing. Editing should be completed in three
‘passes’. The first pass involves re-reading and editing for coherency. The second pass involves editing to correct or improve
elements of grammar, punctuation and spelling. The final pass involves editing for the specific skills or knowledge required
in the unit of writing.

The ‘hot write’ should be compared to the ‘cold write’ to give assessment opportunities and to measure progress towards
targets and recall of skills and knowledge taught.

Spelling and handwriting:

Initially, the ‘Bug Club’ phonics programme provides the structure and progression of skills for teaching and applying spelling
patterns. In EYFS, this is linked to print handwriting that follows the same formation as used in the programme. Teachers
ensure fidelity to the style in all written activities. Phonics activities with a focus on writing include teaching and learning on
correct posture and pencil grip to allow children to develop their handwriting successfully.

In Keystage 1, children begin by using print handwriting until they have developed the appropriate control and skill to begin
developing their pre-cursive handwriting style. By the end of the Keystage, children should be beginning to join some
adjacent letters with diagonal strokes. Handwriting may be taught during phonics lessons, and in discrete handwriting
sessions at least three times a week.

In Keystage 2, children will begin refining their control of cursive handwriting to allow them to develop a neat, consistently
joined style in their writing across the curriculum. Handwriting is taught across the Keystage in discrete handwriting
sessions at least three times a week following the agreed formation for cursive letters and joins.

In Keystage 1, children will follow the progression of spelling outlined in the ‘Bug Club’ phonics programme. When children
have completed the progression outlined in the programme, they will move on to the progression outlined in the Spelling
Shed scheme. In Keystage 2, children will follow the Spelling Shed progression outlined for their stage of study. New spelling
rules/patterns or words from the statutory word list are taught across the Keystage in discrete spelling sessions before being
sent home and assigned online for practice and testing.

Differentiation, intervention and support for the lowest 20%:

We recognise that not all children make progress at the same rates. We aim to keep children with the main group for
writing tasks and to provide additional support within and outside of lessons to enable them to consolidate and catch up.
Content will be delivered at a suitable pace for the child(ren) as their progression may be slower than their peers, including
pre-teaching of new content where appropriate.

Where additional support is needed, it follows the same progression and principles as the mainstream programme but with
instruction that is broken down into carefully structured, small and cumulative steps to provide the important knowledge
children need to consolidate. Intervention is targeted to consolidate essential learning based on the progression of
knowledge and skills set out in our English curriculum.

Children will be supported to create or access scaffolding materials such as vocabulary banks that are appropriate to their
need. We provide scaffolding materials that: limit distraction; are clear, linear and easy to follow; and are age appropriate.
We attempt to avoid over-reliance on differentiation by outcome and instead structure differentiation by expectation and
task. We can achieve this through the use of ‘Must, Should, Could, Might’ statements to provide aspirational targets for
those children who are able to challenge themselves more deeply.

Spoken lanquage and vocabulary acquisition:

We understand that developing talk is the first step to language comprehension. We create a language rich environment
through: back and forth interactions; questioning; modelling spoken language and grammar; use of word/vocabulary fields;
and partner talk.



Staff in EYFS have been trained in the DfE backed Nuffield Early Language Intervention (NELI) programme, which is used to
screen all children to identify and provide targeted language support.

We also use speech link to provide intervention support for children with developmental speech sound difficulties.

Oral rehearsal and editing of phrases, clauses and sentences is taught and modelled at all stages to allow children to
consider and evaluate their ideas before committing them to the page.

Opportunities for sharing writing aloud are provided during plenaries, and children are taught and supported to use
appropriate techniques to gain, maintain and monitor the interest of the listener(s).



