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Our Vision

A Small School on a Big Adventure

Cdder children willhe@eitiof an advedurags caring family. They

will have the courage to meet challenges and to learn creatively,
making full use of our outstanding natural environment.

We aim to:

e Provide the highest quality education, emphasising enjoyment in lifelong
learning, and ensuring that children are well prepared for a successful
future.

e Ensure that children feel secure and confident as individuals, and work
well as part of a team.

e Ensure that all members of the school community feel valued and
respect all others, contributing to the overall richness and success of the
school.

e Develop all children to their full potential, recognising and supporting
the needs of individual children.

e Encourage all children to become responsible, independent learners who
think deeply about the world around them and understand the
interdependence we have with individuals, our community and nations.

e Develop, in children, a high degree of excellence in English, Maths and
Science combined with a love of learning across the whole curriculum

e Insist on and instil positive attitudes towards punctuality, reliability,
appearance and cleanliness.

e Ensure our children and staff represent our values of: Being Caring, Being
Creative and showing Courage in everything they do.
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Aims of this policy

Brook Community Primary School is committed to the continuous raising of achievement of all our pupils.
Pupils learn best at our school when they:

e Have their basic physical needs met

e Feel secure, safe and valued

e Feel a sense of belonging to the group

e Are engaged and motivated

e Can see the relevance of what they are doing

e Know what outcome is intended

e Can link what they are doing to other experiences

e Understand the task

e Have the physical space and the tools needed

e Have access to the necessary materials

e Are not disrupted or distracted by others

e Can work with others or on their own, depending on the task

e Are guided, taught or helped in appropriate ways at appropriate times

e Can practise what they are learning

e Can apply the learning in both familiar and new contexts

e Can persevere when learning is hard

e Can manage their emotions if things are not going well

e Recognise that all learners make mistakes and mistakes can help us learn

Roles and responsibilities

Teaching and learning in our school is a shared responsibility, and everyone in our school community has an
important role to play.

This is how we will create the above conditions for pupils’ learning at all times:

Teachers

Teachers at our school will:

e Follow the expectations for teaching and professional conduct as set out in the Teachers’
Standards (see appendix 1).

e Actively engage parents/carers in their child’s learning. At Brook, we share learning updates via Class
Dojo and share the termly plans at the start of each term.

A Small School on 3
a Big Adventure BROOK COMMUNITY PRIMARY SCHOOL



https://www.gov.uk/government/publications/teachers-standards
https://www.gov.uk/government/publications/teachers-standards

TLC Policy

e Update parents/carers on pupils’ progress written report on their child’s progress. At Brook, we send
home reports at the end of Term 2, 4 and 6. We hold parent meetings at the end of Term 1, 3 and 6.

e Use assessments and feedback effectively to monitor progress and make changes to teaching and
learning

o Deploy support staff effectively so they understand how to:
- Know pupils well and differentiate support to meet their individual learning needs
- Support teaching and learning with flexibility and resourcefulness
- Use agreed assessment for learning strategies
- Use effective marking and feedback as required
- Engage in providing inspiring lessons and learning opportunities
- Feedback observations of pupils to teachers
- Ask questions to make sure they’ve understood expectations for learning
- ldentify and use resources to support learning
- Have high expectations and celebrate achievement
- Demonstrate and model themselves as learners
o Meet the expectations set out in policies:

- Behaviour: Behaviour-Policy-2024.pdf

- Marking, assessment and feedback: Marking feedback assessment Policy 2023.docx

Support staff

Support staff will:

e Follow the expectations for teaching and professional conduct as set out in the TA Standards: TA
Standards only.pdf (see appendix 2).

e Know pupils well and differentiate support to meet their individual learning needs
e Support teaching and learning with flexibility and resourcefulness

o Use agreed assessment for learning strategies

e Use effective marking and feedback as required

e Engage in providing inspiring lessons and learning opportunities

o Feedback observations of pupils to teachers

e Ask questions to make sure they’ve understood expectations for learning
o |dentify and use resources to support learning

e Have high expectations and celebrate achievement

e Demonstrate and model themselves as learners

o Meet the expectations set out in policies:

- Behaviour: Behaviour-Policy-2024.pdf

- Marking, assessment and feedback: Marking feedback assessment Policy 2023.docx
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Subject leaders

Subject leaders at our school will:

e Help to create well-sequenced, broad and balanced curriculum plans that build knowledge and
skills

e Sequence lessons in a way that allows pupils to make good progress from their starting points

e Use their budget effectively to resource their subject, providing teachers with necessary
resources for learning

e Drive improvement in their subject/phase, working with teachers to identify any challenges
e Timetable their subject to allocate time for pupils to:

- Achieve breadth and depth

- Fully understand the topic

- Demonstrate excellence

e Moderate progress across their subject by, for example, systematically reviewing progress against
a range of evidence and reviewing qualitative and quantitative performance data

e Improve on weaknesses identified in their monitoring activities
e Create and share clear intentions for their subject
e Encourage teachers to share ideas, resources and good practice

o Make effective use of planned release time to work on subject actions

Senior leaders

Senior leaders will:
e Have a clear and ambitious vision for providing high-quality, inclusive education to all
e Celebrate achievement and have high expectations for everyone
e Hold staff and pupils to account for their teaching and learning
e Plan and evaluate strategies to secure high-quality teaching and learning across the school
e Manage resources to support high-quality teaching and learning
e Provide support and guidance to other staff through coaching and mentoring

e Input and monitor the impact of continuing professional development (CPD) opportunities to improve
staff’s practice and subject knowledge

e Promote team working at all levels, for example by buddying teachers up to support one another
where appropriate

e Address underachievement and intervene promptly
e Use assessment information to plan CPD and support staff
e Model to staff expectations at a high level

e Ensure polices are followed by all staff
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Pupils

Pupils will:
o Take responsibility for their own learning, and support the learning of others

e Meet expectations for good behaviour for learning at all times, respecting the rights of others to
learn

e Attend all lessons on time and be ready to learn, with any necessary equipment for the lesson
e Be curious, ambitious, engaged and confident learners

e Demonstrate our school values of care, creativity and courage with their approach to their own
learning

e Put maximum effort and focus into their work
e Complete home learning activities as required

e Use feedback from staff to improve

Parents and carers

Parents and carers of pupils at our school will:
e Value learning
e Encourage their child as a learner
e Make sure their child is ready and able to learn every day
e Support good attendance
o Participate in discussions about their child’s progress and attainment
e Communicate with the school to share information promptly
e Provide resources as required to support learning
e Encourage their child to take responsibility for their own learning

e Support and give importance to home learning

Governors

Governors at our school will:

e Monitor that resources and funding are allocated effectively to support the school’s approach to
teaching and learning

e Monitor the impact of teaching and learning strategies on pupils’ progress and attainment
e Monitor the effectiveness of this policy and hold the headteacher to account for its implementation

e Make sure other school policies promote high-quality teaching, and that these are being
implemented
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Our Curriculum

Our curriculum is designed and planned each year by class teachers and Senior Leaders, for the pupils of Brook.
We look at our cohorts, what motivates them and the context and create a curriculum which is bespoke to the
needs of our learners providing the opportunities for each pupil to recognise and fulfil their potential and
abilities through all elements of the National Curriculum and beyond.

e We provide a curriculum which is broad - Preparing our pupils for the world and their place within it
and always moving forward towards.

e We provide a curriculum which is deep - We grow from Little Acorns (Year R) to Mighty Oaks (Year
5/6) over the course of our time at Brook. We are nourished every step, and our learning grows strong.

e We provide a curriculum which is inclusive - Every child can flourish and reach their potential. The
curriculum offer is for every child.

Underpinning our curriculum are our core values of Care, Creativity and Courage. Our values support our
vision, ensuring that our children are part of an adventurous and caring family with the courage to meet
challenges and learn creativity in our outstanding natural environment.

Our Curriculum Vision

e We prepare every child for their future as educated citizens with the knowledge, skills and cultural
capital to succeed in life, delivered through adventurous experiences in our outstanding natural
environment. Our children will develop the courage to meet challenges across all subjects in creative
ways.

e We place oracy and literacy at the heart of our teaching as the vehicles for engaging with the concepts
and content of our curriculum.

e In addition to a body of knowledge that extends beyond the essentials of the National Curriculum, we
develop our children’s critical thinking skills, making space for discourse and debate that allows
children to think judiciously for themselves and come to their own informed conclusions about the
world around them.

e Children’s beliefs and values are formed as part of a bigger picture beyond the content of the National
Curriculum. We provide meaningful opportunities for SMSC (Social, Moral, Spiritual & Cultural)
development and engagement with fundamental British values throughout our curriculum.

Curriculum sequencing and progression

Each subject has been carefully mapped to ensure full coverage of the National Curriculum, as well as coverage
of additional knowledge and skills for our pupils. Our curriculum is designed to be taught in a subject specific
way. Through this method, our pupils learn what it is to be a historian, a scientist, an artist and so on. We make
links to other subjects if the topic lends itself to this, but not if the link is tenuous as this can cause gaps in
knowledge and skills.

Each subject has a curriculum map. This map carefully sequences learning from Year R to Year 6, as well as
learning over a year. As a small school with mixed-aged classes, our maps run on a two-year cycle to ensure
pupils receive all the teaching and learning they require with no gaps or repetition.

Each subject has key end points (or objectives) to work towards progressively. These end points take in to
account the need to manage cognitive load effectively for the best outcomes.
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We use a mixture of our very own bespoke curriculum with some schemes or programmes depending on the
subject.

Where schemes are used, these are selected carefully to ensure coverage and expectations are high and meet
our vision. Adaptations are made in planning to suit the needs of our pupils.

For our own written curriculum, each unit of work has a carefully designed plan to ensure progression of
learning over the course of study.

You can view an example curriculum map and plan in appendix 3.

Subject Curriculum programme

English — Writing Principles within ‘Talk 4 Writing” with key high-quality texts
chosen from the ‘Power of reading.’

English - Reading Accelerated Reader

English - Spelling Spelling Shed

Phonics Bug Club

Mathematics White Rose
Times Table Rockstars

Science Kent Scheme for Science

Religious Education Kent agreed syllabus for RE

History Our own written curriculum

Geography Our own written curriculum

Art and Design Our own written curriculum

Design and Technology Our own written curriculum

Languages (KS2) Our own written curriculum

Physical Education Move

Computing Teach Computing

Music Sing Up

Personal, social, health education (PSHE) Heartsmart - with additional learning for our pupils

Relationships and sex education (RSE) Christopher Winter Scheme

Principles and Planning

To ensure our curriculum is taught consistently and effectively, we follow our own written ‘Principles of
teaching’ for each subject.

These have been developed with training and research by both Senior Leaders and Subject Leaders.
You can view an example principle document in appendix 4.

Teachers plan for every term using a medium-term planner, considering the teaching week by week
progressively over the term or sequence of lessons. Teacher plan English and Maths each week. Plans are for

teachers use and are used to support the learning journey.

Teachers use the curriculum maps, unit plans, schemes and programmes of work to plan.

Echoes and Ripples
Each subject holds its own set of concepts, themes or skills. We call these echoes and ripples.
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Echoes describe how we refer to prior learning from previous years to help pupils understand the current
learning and as a memory trigger for what they have learnt previously. Every topic in every area can echo back
to a concept, theme or skills which has been taught before.

Ripples refer to how learning will prepare the pupils for the next steps or future learning. This helps pupils to
understand where the learning fits into a bigger picture, building towards an end point at the end of the term,
year or key stage. These ripples help pupils understand the meaning of their learning.

You can view an example Echoes document in appendix 3.

Teaching and Learning

Our approach to teaching

Our teaching approach is led by research into effective teaching as well as a blend of traditional practices with
the latest cognitive science:

e We use ‘Rosenshine’s Principles of Instruction’ (appendix 5) as a useful method to ensure all pupils
learn well.

e We continually learn and develop our practice and use Tom Sherrington’s ‘walk-thrus’ as a method of
instructional coaching.

e We regularly engage with high-quality research, such as reports provided by the Education
Endowment Fund (EEF)

e For subjects, such as maths, we use a ‘ping pong’ approach, where teacher led learning is mixed with
pupils’ activities, going back and forth throughout a lesson.

e We limit the use of powerpoint led learning to ensure pupils are able to engage in learning in a range
of creative ways, providing movement and talk time.

e We use our outside environment for learning whenever it is possible to do so

e We limit the overuse of technology, ensuring pupils learn to write and record well. We use technology
when it is helpful to do so or the curriculum requires it, such as computing lessons.

e We provide many opportunities for retrieval practice (see below).

Spaced Retrieval Practice and Composite Knowledge Tasks

Cognitive science informs us that memory has a ‘strength’, referring both to how easily something can be
recalled and how deeply information is embedded. When content is studied and recalled, both types of
memory strength increase, meaning that information is more easily accessible and that this accessibility is
more durable. It is thought that by testing for knowledge of previously learnt content, retrieval practice
encourages pupils to strengthen their memory on key concepts.
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At Brook, we regularly provide opportunities for spaced retrieval practice across the curriculum. Retrieval
practice is a method which uses a variety of strategies to recall information from memory, for example flash
cards, practice tests or quizzing, or mind-mapping. Spacing enables our pupils to revisit a specific concept,
idea, or topic several times.

For every curriculum subject, spaced retrieval is planned as part of the sequence of lessons, and short-,
medium- and long-term retrieval is integrated into teaching.

For example, in History, Geography, Art and DT, the following applies, with vvariations of this model for all
subjects:

At the start of a new term, in the first lesson, teachers will begin with planned retrieval tasks on unit
previously taught (Echoes). These come under two categories:

1) Long-term retrieval — this will be a retrieval task based on a unit taught around a year previously.
2) Medium-term retrieval — this will be based on the last taught unit.

Teachers will also lead a ‘concept review,” using the ‘Echoes and Ripples’ document to share with the pupils
the substantive concepts which will arise in the new unit and where the pupils have previously learnt the
concepts. Teachers will remind the pupils of what the concepts mean and how they might relate to the new
unit.

For the next four lessons, teachers will follow the unit plan, using the enquiry-based questions and ensuring
they teach what is listed on the plan. Teachers will plan their lessons based on the learning on the plan but
can choose how to teach the learning.

At the start of the 2™, 3™ and 4% lessons, teachers will start each lesson with a short-term retrieval task
which reviews learning from the previous lesson.

At the end of the unit, for lesson 5, teachers must plan a composite knowledge task to assess learning from
the unit against the end points identified on the plan. The assessment information gathered from this task is
recorded and shared with senior leaders and the next teacher. Teachers will plan to re-teach any areas
required with pupils who have not met the end points.

Adaptive and Inclusive teaching

Teaching and learning at our school will take the backgrounds, needs and abilities of all pupils into account.

We will adapt learning to cater to the needs of all of our pupils, including:
e Pupils with special educational needs and/or disabilities (SEND)
e Pupils with English as an additional language (EAL)
e Disadvantaged pupils

e Pupils that are working at a higher level, or have the potential to do so
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At Brook, adaptive practice is:

e ‘.. about making real-time adjustments to ensure every pupil can access learning in a way that works
best for them." - Education Endowment Foundation (2021)

e ‘.involves tailoring instruction to meet the diverse needs of students, ensuring that all learners can
engage with the material and achieve their potential." - Gadsby & Evans (2019)

e ‘..requires a deep understanding of each student's strengths and areas for improvement, allowing
teachers to provide targeted support and challenge." - SEND Code of Practice (2015)

Teaching and learning may be adapted in the following ways:

o Flexible groupings of pupils, for example, grouping by their proficiency levels for a specific lesson, such
as creating small groups for a reading activity where each group receives different levels of support and
challenge.

e Visual, verbal or written scaffolds, such as providing visual aids, sentence starters, and step-by-step
instructions to guide students through their thought process and how this will lead to learning.

e Diagnostic Assessments, such as using low stakes quizzes or quick formative assessments to gauge
students' understanding of a topic.

e Metacognition strategies, such as teaching pupils to use metacognitive prompts and questions to
reflect on their learning. For example, encouraging students to ask themselves questions like "What do
| already know about this topic?" and "What strategies can | use to solve this problem?"

e Peer collaboration, for example, implementing group projects or peer tutoring sessions where students
work together to solve problems or complete tasks. For example, a science project where students
collaborate to design and conduct an experiment

e Personalised learning, for example, developing customised learning goals and activities based on
student needs and preferences.

e Use of technology, for example, integrating educational apps and online platforms (TT rockstars,
spelling shed) that adjust content based on students' performance.

Other adaptations which may be used as well as the above, include:
e Using the learning environment as a source of support
o Using support staff effectively to provide extra support

e Working with our SEN co-ordinator (SENCO), our pupils with SEND, and their parents/carers to establish
the appropriate level of material to support these pupils to make good progress (See SEND policy: SEN-

policy-2024.pdf)

Learning Environment and Resources

When pupils are at school, learning will take place in classrooms, the outside environment and the hall.

These spaces will be kept safe, clean and ready for pupils to use them.

They will be arranged to promote learning through:

o Clearly labelled, comfortable and attractive zones such as reading corners and quiet areas
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e Posters of Echoes and Ripples for different subject displays so pupils can identify previous learning
o Working walls for Maths, English and topic work

e Accessible resources for learning such as books, worksheets and other equipment

e A seating layout that allows everyone to see the board and participate

e Displays that celebrate and support pupils’ learning

e Resources that use dual coding

e Resources that support all learners and are ASC and Dyslexia friendly

e A consistent approach across the school for visual timetables and now and next boards

Learning at Home

Home learning will support pupils to make the link between what they have learnt in school and the wider
world. It’s most effective when done in a supportive, secure environment, with focused time set aside.

All home learning will be made available via Class Dojo or sent home as paper copies.

Home learning will be reasonable in challenge and length, and its purpose will be clearly outlined alongside
each task.

In KS1 and KS2, pupils are set weekly spellings through Spelling Shed. Pupils are encouraged to use TT Rockstars
regularly.

Every pupil should read at home as often as possible, and parents/carers should record this in their reading
record.
Any other home learning is set at the discretion of the class teacher.

Pupils will not receive consequences for not completing home learning.
If the school is closed for any unavoidable reason (such as weather conditions, power, water or gas issues,
government lockdown procedures or staff strikes) Teachers or senior leaders will set work on Class Dojo or

Google Classrooms for completion.

In the event of extended closure, see our Remote Learning Policy: Brook-remote-learning-Policy-2021.pdf

Staff Development and Training

All staff are able to seek and book training based on their own reflections of their needs. Senior Leaders will
also organise training based on monitoring of staff and whole-school initiatives and the priorities of the school
improvement plan.

Weekly teacher staff meetings are primarily used to provide teacher professional development. These may be
led by Senior Leaders or Subject Leaders.

Senior Leaders hold TA meetings at times to provide additional training or feedback key messages from

training undertaken by a colleague.
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Five days per school year are set aside for staff development. This includes safeguarding training as well as
further professional development training, in line with school improvement priorities.

Enrichment

Our curriculum is designed to not only ensure pupils receive the very best academic education but also to
enrich this education in several ways.

Trips — School trips are planned throughout the year across the school to support pupil’s curriculum learning.
Costs and travel implications are carefully considered and a balance between local visits and visits further
afield is sought.

Visitors — Teachers seek to arrange visitors into school to support learning where possible. Visitors can support
pupils learning though providing a different perspective or a specialism in a particular area.

Environment-led learning — At least twice a term, pupils engage in environment-led learning, either onsite or
offsite in our local woodland. These days provide children with a day away from the classroom and the
opportunity to learn through hands-on, physical activities. Links to the current terms learning are made on
these days.

Brilliant Brook Days — At the end of every term, every child takes part in a ‘Brilliant Brook Day.” These days are
planned to provide children with learning outside of the national curriculum. They focus on a range of skills or
learning, such as:

o Key life skills

e  Skills in teamwork and problem-solving

e Community and charity work

e British Values

e School Values

e Morals and Ethics

e Environment and sustainability

An example enrichment map can be found in appendix 6.

Monitoring

We will monitor teaching and learning in our school to make sure that all of our pupils make the best
possible progress from their starting points. Governors are invited to join monitoring activities.

School leaders and subject leaders will monitor and evaluate the impact of teaching on pupils’ learning
through:

e Conducting learning walks
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e Reviewing marking and feedback

e Termly pupil progress meetings

e Gathering input from the school council

e Pupil’s written work

e Pupil Voice discussions and questionnaires
o Parental Questionnaires

e Learning Environment monitoring

e Performance Management cycle and target setting

Monitoring activities will result in timely feedback being shared with staff. This will be in the form of:

e Written, individual feedback

e Discussions with staff

e General feedback over email or as part of a staff meeting
e Governor monitoring reports

e In depth subject reviews

All monitoring information will be used to plan professional development and school improvement
actions. All monitoring will be returned to at a later date to check progress towards feedback actions.

Senior Leaders plan monitoring activities in advance where possible.

Review

This policy will be reviewed every two years by the headteacher. At every review, the policy will be shared

with the full governing board.

Links to other policies

e SEN/SEND policy and information report

e Marking, feedback and assessments policy
e Behaviour Policy

e Home-school agreement

e Equality statement and objectives

e Educational visits policy

e EYFS policy

e RSE policy

e Remote learning policy
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Appendix 1 - Teacher Standards

4

Department

for Education Teachers’ Standards

[ PREAMBLE

Teachers make the education of their pupils thair first concern, and are accountable for achieving the highest possible standards in work and conduct. Teachers
act with honesty and integrity; have strong subject knowledge, keep their knowledge and skills as teachers up-to-date and are self-critical; forge positive

professional relationships; and work with parents in the bast interasts of their pupils.

[ PART ONE: TEACHING | | [

6 Make accurate and productive use of assessment

A teacher must:

[1  Set high expectations which inspire, motivate and challenge pupils |

= establish a safe and stimulating environment for pupils, rooted in
mutual respact

= sat goals that streich and challenge pupils of all backgrounds, abilities
and dispositions

= know and understand how to assess the relevant subject and
curriculum areas, including statutory assessment requirements

= make use of formative and summative assessment to secure pupils’
prograss

= use relevant data to monitor progress, set targets, and plan
subsequent lessons

= give pupils regular feedback, bath orally and through accurate
marking, and encourage pupils o respond to the feedback.

= demonstrate consistently the positive attitudes, values and behaviour
which are expacted of pupils.

7 Manage behaviour effectively to ensure a good and safe learning
environment

[2_Promote good progress and outcomes by pupils |

= e accountable for pupils” attainment, progress and outcomes

= e aware of pupils’ capabilities and their prior knowledge, and plan
teaching to build on these

= guide pupils to reflect on the progress they have made and their
amerging needs

= demonsirate knowledge and understanding of how pupils learn and
how this impacts on leaching

= @ancourage pupils to take a responsible and conscientious attitude to
their own work and study.

= have clear rules and routines faor behawviour in classrooms, and take
rasponsibility for promofing good and courteous behaviour both in
classrooms and around the schoal, in accordance with the school's
behaviour policy

= have high expectations of beahaviowr, and establish a framework for
discipline with a range of strategies, using praise, sanctions and
rewards consistently and fairy

= manage classes effectively, using approaches which are appropriate
to pupils’ needs in arder to involva and motivate tham

=  maintain good relationships with pupils, exercise appropriate
authority, and act decisively whan necessary.

3 Demonstrate good subject and curriculum knowledge | |

8 Fulfil wider professional responsibilities |

= have a secura knowledge of the relevant subject(s) and curriculum
areas, foster and maintain pupils’ interast in the subject, and address
misunderstandings

= demonstrate a critical undarstanding of developments in the subject
and curriculum areas, and promote the value of scholarship

= demonsirate an understanding of and take responsibility for
promoting high standards of literacy, articulacy and the correct use of
standard English, whatever the teacher's specialist subject

= if teaching early reading, demonsirate a clear understanding of
systemaltic synthetic phonics

= if teaching early mathematics, demonstrate a clear understanding of

= make a positive confribution to the wider life and ethos of the schoaol

= develop effective professional relationships with colleagues, knowing
how and when to draw on advice and specialist support

= deploy support staff effectively

= take responsibility for improving teaching through appropriate
professional development, responding to advice and feedback from
colleagues

= communicate effectively with parents with regard fo pupils
achievements and well-baing.

appropriate teaching strategies. |

PART TWO: PERSONAL AND PROFESSIONAL CONDUCT

[4  Plan and teach well structured lessons |

= impart knowledge and develop understanding through effective use
of lesson time

= promole a love of leaming and children’s intallectsal curiosity

= sat homework and plan other out-of-class activities fo consolidate
and extend the knowledge and understanding pupils have acquired

= reflect systematically on the effectiveness of lessons and approaches
to teaching

= contribute to the design and provision of an engaging curriculum
within the relevant subject area(s).

[5  Adapt teaching to respond to the strengths and needs of all pupils |

= know when and how to differentiate appropriately, using approaches
which enable pupils to be taught effectivaly

= have a secure understanding of how a range of factors can inhibit
pupils” ahility to learn, and how bast to owarcome thesa

= demonstrate an swareness of the physical, social and intellectual
development of childran, and know how to adapt teaching o support
pupils” education at different stages of developmant

= have a clear understanding of the needs of all pupils, including thosa
with special educational needs; those of high ability; those with
English as an additional language; those with dissbilities; and be able
to use and evaluate distinctive teaching approaches to engage and
suppaort them.

A teacher is expected to demonstrate consistently high standards of
personal and professional conduct. The following statemeants define the
behaviour and attitudes which set the required standard for conduct
throughout a teacher’s career.

= Teachers uphold public frust in the profession and maintain high
standards of ethics and behaviour, within and outside schoal, by:
= ftreating pupils with dignity, building relationships rooted in mutual
respect, and at all times obsarving proper boundaries appropriate
to a teacher's professional position
having regard for the need to safeguard pupils’ well-baing, in
sccordance with statutory provisions
showing tolerance of and respect for the rights of othars
not undermining fundamental British values, including democracy,
the rule of law, individual liberty and mutual respect, and tolerance
of those with different faiths and beliefs
= ensuring that personal beliefs are not exprassed in ways which
exploit pupils” vulnerability or might lead them fo break tha law.

= Teachars must have proper and professional regard for the ethos,
paolicies and practices of the school in which they teach, and maintain
high standards in their own attendance and punctuality.

= Teachars must have an understanding of, and always act within, the
statutory frameworks which set out their professional duties and
responsibilities.

The Teachers' Standards can be found on the GOV UK website: hitps:/iwww gov ukigovernment/publicationsfteachers-standards

A Small School on
a Big Adventure
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Appendix 2 - TA Standards

Personal and professional conduct

Teaching assistants should uphold public trust in the education
profession by:

1. Having proper and professional regard for the ethos, policies and
practices of the school in which they work as professional members of staff.

2. Demonstrating positive attitudes, values and behaviours to develop
and sustain effective relationships with the school community.

3. Having regard for the need to safeguard pupils’ wellbeing by following
relevant statutory guidance along with school policies and practice.

4. Upholding values consistent with those required from teachers by
respecting individual differences and cultural diversity.

5. Committing to improve their own practice through self-evaluation and
awareness.

Knowledge and understanding

Teaching assistants are expected to:

1. Acquire the appropriate skills, qualifications, and/or experience
required for the teaching assistant role, with support from the school
employer.

2. Demonstrate expertise and skills in understanding the needs of all
pupils (including specialist expertise as appropriate) and know how to adapt
and deliver support to meet individual needs.

3. Share responsibility for ensuring that their own knowledge and
understanding is relevant and up to date by reflecting on their own
practice, liaising with school leaders and accessing relevant professional
development to improve personal effectiveness.

4. Demonstrate a level of subject and curriculum knowledge relevant to
their role and apply this effectively in supporting teachers and pupils.

5. Understand their roles and responsibilities within the classroom and
whole school context recognising that these may extend beyond a direct
support role.
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Teaching and learning

Teaching assistants are expected to:

1. Demonstrate an informed and efficient approach to teaching and
learning by adopting relevant strategies to support the work of the
teacher and increase achievement of all pupils including, where
appropriate, those with special educational needs and disabilities.

2. Promote, support and facilitate inclusion by encouraging participation
of all pupils in learning and extracurricular activities.

3. Use effective behaviour management strategies consistently in line
with the school's policy and procedures.

4. Contribute to effective assessment and planning by supporting the
monitoring, recording and reporting of pupil progress as appropriate to
the level of the role.

5. Communicate effectively and sensitively with pupils to adapt to their
needs and support their learning.

6. Maintain a stimulating and safe learning environment by organising
and managing physical teaching space and resources.

Working with others
Teaching assistants are expected to:

1. Recognise and respect the role and contribution of other
professionals, parents and carers by liaising effectively and working in
partnership with them.

2. With the class teacher, keep other professionals accurately informed
of progress or concerns they may have about the pupils they work with.

3. Understand their responsibility to share knowledge to inform planning
and decision making.

4. Understand their role in order to be able to work collaboratively with
classroom teachers and other colleagues, including specialist advisory
teachers.

5. Communicate their knowledge and understanding of pupils to other
school staff and education, health and social care professionals, so that
informed decision making can take place on intervention and provision.
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Appendix 3 — Examples from a curriculum map and plan

Our History Curriculum Map

EYFS: LITTLE ACORNS
Order of Understanding the World: Past and Present History specific learning Assessment and Retrieval
learning
# | can begin to make sense of my own life story and family’s | 3 | can talk about things in the past and know that these are historic
Term 1 histary. (Chronological Knowledge) (Chronological Knowledge)
¥ | can comment on images of familiar situations in the past, |3 | know our current and previous Monarch and understand that nat
Term 2 e.g. Guy Fawkes Night (Sources and Evidence) all countries have a King/Queen (Empire, Significance)
Term 3 | can com), st farming in the past to present # lunderstand that people in the past (or dvilizations) have made Medium-term retrieval task: | can talk sbout things in the past
day (Farming, Continuity and change) changes to our lives today (Civilisation, Cause and Conseguence) and know that these are historic
Term 4 ¥ |understand that people in the past (or civilizations) have made | know cur current and previous Monarch and understand that
present day (Similarity and Difference) changes to our lives today (Civilisation, Couse and Conseguence) not all countries have a King/Queen
Term 5 # | can talk about the lives of the people around me and ¥ |understand that the world and life existed before humans Medium-term retrieval task: | understand that people in the
and 6 their roles in society. (Class) (Continuity and change) past (or giyilizatigns) have made changes to our lives today
| know some similarities and differences between things in # | know that the past may look different in different countries
the past and now, drawing on my experiences and what (Similarity and Difference)
has been read in class. (Similarity and Difference)
» lunderstand the past through settings, characters and
events encounterad in books read in class and storytelling.
(Civilisation)
KS1: SAPLINGS — Year 1 and Year 2
Order of Unit title and National Substantive and End Points Assessment and Retrieval
learning Curriculum link Disciplinary
Concepts
Odd cycle The Great Fire of London Civilisation ¥ 1know how civilisation in London changsd Medium-term retrieval task:
1 Trode because of the GFoL. [Cowse ond Consequence) orld and life existed before humans
i Cause and (civilisation} y look different in different countries [EYFS Term 5,
Autumn ::2;:;1};::? :::.fﬂr:n;m:::;z;y Conseguence ¥ 1know some of the trade in London and changes
Sources and Evidence to trade after the GFoL. (Trode) Long-term retrieval task:
Chronalogical J# tknow how historizns leamt about the cause of r1-1can begin to make sense of my own life story and family history
™y Yy Knowiedge GFOL. (Cause _E”d Fonsequel?ce} | can comment on images of familiar situations in the past, e_g. Guy Fawkes Night
L Icrlow how hns.tcrn_ans.use different sources of | can talk about things in the past and know that these are historic
T ewden.l:etoclalm “r? in Landon Cha!nge-d . I know our current and previous Monarch and understand that not all countries have a
. . following the GFoL. (Sources ond Evidence). .
¥ 1can order the key events from the 4 l\y’uueen.lE\"FS Term 1/2)
- % r. "l GFoL (Chronalogical Knowledge) el rul queens { £
Concept review:
¥ri - Civilisation - | understand that people in the past {or civilizations) have made changes to
our lives today {EYFS)
12 - Civilisation - arks and
0Odd cycle Ice Age Civilisation ¥ 1know how civilisation changed because of the Medium-term retrieval task:
2 Couse and end of the Ice Age. (Civilisation)
Events beyond living memary that Consequence ¥ lunderstand why and how Britsin was populated Long-term retrieval task:
Spring ore significant nationally or glahatly; | Continuity and chonge after the |CE_»‘\E_E- (cause and CDJ'-‘SEQWPCE? . ¥ri-1can compare and contrast farming in the past to present day
significant historical events in their ¥ 1know the significant extent of change in Britain | can compare and contrast transport from the past to present day (EYFS Term 3/4)
own locality. following the Ice Age, lzading to settlzrs in Yrz-r Parks and Em de 2
Britain. {Continuity and Change] Concept review: Civilisation- and | understand that people in the past
{or civilisations) have made changes to our lives today [EYFS)
Odd cycle Horses to Horsepower — Farming # 1know how farming changes in our local area has | Medium-term retrieval task: ic=
3 Farming Cn’ass. . affected families. (Forming) Long-term retrieval task:
Continuity and Chonge | ® | know that in the past farmers worked for n the past and now, dra:
chronological lzndowners but were replaced by machines.
Summer Changes within living memary; mow.‘ed:e {Class) ’ o d events encountered in books read in cl
significant historical events in their ¥ 1know how ploughing methods changad over
own locality. time as technology has advanced {man, horse, world an a ed before humans
ﬂ steam, engine). (Continuity and Change] cnow that the past may look different in different countries (EYFS Term 5/6)
¥ lcanorder on 2 timeline the development of -R cycle 3
7[‘ pleughing methods. (Chronological knowledge) Concept review: I
¥ri-class-1can talk about the lives of the people around me and their rol
Farming - | can compare and contrast farming in the past to present day (EYFS)
r2 - Class - B
Farming - | can compare and contrast farming in the past to present day [EYFS)
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Disciplinary Knowledge Progression Sequence )

1A

ol

changes to our lives
today

civilizations) have made

the GFoL
% 1understand why and how Britzin was populated
after the Ice Age

¥ 1 know how civilisation in Lendon changed because of

EYFS Year 1 and 2 (over 2-years) Year 3 and 4 (over 2-years) Year 5 and 6 (over 2-years)
Concepis
Cause and # Understand that people | * | know how historians learnt about the cause of the * 1 know why Britain was invaded by the Romans and * 1 can outline the causes of the Seven Years War.
Consequence in the past {or GFoL how historians know the consequences of the ¥ I can investigate changes to public health and

congquest

A

Egypt

A

¥ I can explain what was significant about the structure | » I can investigate how the industrial revolution led to
and location of Baghdad
1 know that rizing Roman power led to the fall of

1 know the reasons for the Roman withdrawszl from
Sritain in c. AD 410 and the fall of the western Roman

sanitation as a result of the Cholera epidemics.

an agricultural revolution, naming key innovations
such as the seed drill and s=lective breeding.

¥ I can explore the end of the war, including VE and vl
Day, Hiroshima and Nagasaki and the global

of the peaple
sround them znd
their roles in socisty.

but were replaced by machines

¥ | can compare life for the rich and poor in Elizabethan
Britain and rich and poor in Victorian Britain

¥ I know that there has been differance between rich and
poor in other parts of the world in different time
periods — Ancient Egypt and Ancient Gresce

conzequences.
Empire.
Continuih; and ¥ Understand that the ¥ 1 know the significant extent of change in Britain ¥ 1 know the changes in lifs from Palzeclithic [or Old) ¥ I can identify the role of global trade in developing
Change world and life existed following the Ice Age, lzading to settlers in Britain and Meolithic jor Naw) Stone Age, recognising Britain's empire.
before humans ¥ | know how pleughing methods changed over time as significant changes and developments in homes, ¥ I can describe how steam engines, factories, iron and
» Compare and contrast technology has advanced (man, horse, steam, enging) farming and metzl work. coal transformed the economy of Britain.
farming in the past to ¥ I can explain the nature of change in governance from | » 1 can explain how different languages (including Latin,
present day hundreds, counties to the witan, moot and modem Germanic and French) have influenced modern
houses of parliament. Englizh
sim“ariw and » Compare and contrast ¥ 1 can compare life for the rich and poor in Elizabethan | » 1 can identify similzrities between the Mongol attack ¥ 1 can compare life in Athens and Sparta, including
difference tranzport from the past Britain and Rich and Poor in Victorian Britain on Baghdad and the fall of historical empires. culture 2nd upbringing.
to present day ¥ 1can compare life for black and white people and men | » | can compare the nature of changes to farming ¥ 1 can understand how the industrial revelution led to
. @ ¥ Enow some similaritiss and women in the last century methods in the Mile to examples from Northern changes in farming in Brook.
I [El ) and differences between | » 1 can compare life for rich and poor within different Europe. ¥ Ican explain the common threads between stories
I things in the past and time periods and within different places and legends across different cultures and histories.
now, drawing on their
experiences and what
has bzen read in class.
¥ Enow that the past may
look different in different
countriss
Historical ¥ Enow our current and ¥ 1 know why historizns think Elizzbeth and victoriz are | 1 know how the arrival of Celtic tribes in Britain led to | » 1 can identify great thinkers, including Aristotle,
Sign'rﬁcan e previous Monarch znd significant the first Kingdoms. Socrates and Plato.
understand that not all ¥ 1 know why Emily and Rosz are still significant in ¥ 1 know what the legacy of the Romans in Britain isand | » I can understand the conditions that zllowed the rise
countries have & today’s world wihy this isimportant. of Germany, leading to the blitz, battle of Britain and
King/Queen ¥ 1 can explain why anglo-5axons and Scots came to o-day landings.

o Britain and how Britain changed as a result ¥ 1 can understand how forms of writing developed,
including hieroglyphics and how histarizns have been
able to translate thess

Substantive Knowledge Progression Seq uence-
EYFS Year 1 and 2 (over 2-years) Year 3 and 4 (over 2-years) Year 5 and 6 (over 2-years)
Concepts

Civilisation ¥ understand the past | * | know how civilisation in London changed because of ¥ | know how life was for Stone age hunter gathers ¥ | can explzin the role of the East India Company and why
through s=ttings, the GFoL and how people survived. some Indians rebelled against British rule
characters and ¥ | know how civilisation changed because of the end of * 1 know what the legacy of the Romans gn Britain is ¥ | can compare life in Athens and Sparta, including culture
events encountered the Ice Age and why this iz important. and upbringing.
in books read in ¥ | know how Emily 2nd Rosa fought for equality in the ¥ | can explzin what was significant about the ¥ | can understand how forms of writing developed, including
clazs and past and that this is still relevant in today’s society structure and location of Baghdad hieroglyphics and how historians have been able to translats
storytelling. ¥ | can use pictures and artefacts to compare rich and ¥ | know that rising Roman power led to the fall of these

I ¥» uUnderstand that poor in different civilisations EEYpt

people in the past ¥ | know that the vikings and Anglo-5axons fought
jor civilizations) over the kingdoms of England
have made changes
to our lives today

Class ¥ Talk about the lives ¥ | know that in the past, farmers worked for landowners | * | know how rich Romans lived in Britain ¥ | can outline the causes of the Seven Years War.

* | can describe the differences in burial rites for rich

and poor Egyptians

¥ | can describe the life of 2 king in Anglo-Z3xon times
and compare it to the life of 2 peasant

¥ | can explore paternalist industrialists and reforms in the
1833 and 1347 Factory Acts, 35 well 35 the 1834 Poor Law
reform and the significance of the workhouse

Parliament

¥ | know how the actions of Emily l=d to parliament
making changes in law in the UK and how Rosa led to
changes in law in the UsA

¥ | can explzin the nature of change in governance
from hundreds, counties to the witan, moat 2nd
madern houses of parliament.

* | can cutline the causes of the Seven Years War.

¥ | can outline how athenian democracy Functioned.

¥ | can identify why the 1832 Great Reform Act was
introduced, including reference to the Peterloo massacre.

Know our current
and previous
Monarch and
understand that not
&ll countries have &
King/Queen

m
H
B,
w

¥

A Small School on
a Big Adventure

¥ | know how trade and naval exploration expanded the
British Empire throughout the reigns of Elizabeth and

Wictoria. ¥ | know how the Roman Empire grew over time
¥ | can identify similaritizs between the Mongol attack
on Baghdzad and the fzll of historical empires.

* 1 know how the arrival of Celtic tribes in Britain led

to the first Kingdoms.

* | understand the 'scramble for Africa’ and the causes and
consequences of the Boer War.

¥ | can understand the lzad up to World War | and the role of
Imperial powers and empire.

¥ | can explore the end of the war, including VE and VI Day,
Hiroshima 2nd Nagasaki and the global consequences.
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A group of people living

fives today

lunderstand that people in the past (or
civilisations) have mads changes to our

|understand the past through setfings,
characters and events encounterad in

The lce Age
K51 History
Spring {odd cycie)
N.C: Events beyond living memavy that are significant natienally or glebaily; Significant historical events in their own locality.
Concepts Key Vocabulary
Substantive Concepts: Civilisation teacher to add and plan
Disciplinary Concepts: Cause and Consequence, Continuity and Change
c n n c c Composite End Points
Echoes - Retrieval tasks Learning sequence — Learning Questions and core leaming " ledze task KPls
Week 1: L0 What was lce Age | LO: How did the Ice LO: What was life like | LO: How did the final | Week 6: | know how
Britain like? age end and enable for people when they change occur and civilisation changed
PR o
T T T e peupl_ _e:n return to settled back in Britain? | what did II:IS mean Planned task to because of the end of
Britain? for people? test understanding the lce Age
Know that people Mmmm of End Points: (Civilisation)
lived in Britain a long Shart-term retrieval Feview learning fram previows | ghot-term retrieval
- i : ti before i i e i I understand why and
dmi iR i Cx:‘?‘he gxf Review learning fram Review learning fram (teacher to plan) hun ;r_t a.n ol
¥rl - | can compare and contrast I arevious step, ¥now about the frevious step. ow Britain was
£ S and people moved - populated after the
arming in the past to present day aoE conditions peaple Ice Age (Couse and
I can compare and contrast transport ' ;r::w i 2 E :fe faced as the Ice Age by thal;rlilce iz )
) ice age meant ti ended, such as flooding | ice sheets fully
from the past to present day (EYFS Know that animals temperature [ose so melted, Britain -
Term 3/4) . . roamed the land even | privzin was habitable Know that the animals became an island and | know the Slgnlﬂlfﬂl‘lt
¥r2 - Rosa Parks and Emily Davison when people did not— | -0 more. le could no extent of change in
o i were hunted to PECP! Britain following th
(K51 even cycle 2) wo L7 T * extinction and others longer migrate ain foflowing the
i . T giant deer, wolves. domesticatad lee Age, leading to
Concept review: Civilisation- Were gomestl settlers in Britain.
and | understand in i
that people in the past Understand how g:mm;"w o
people in the past (or pecple travelled back ge)
civilisations) have made changes to and forth during this
our lives today (EYFS) time and shared
TESOUTCES
EYFS

peacefully together with books read in class and storyteling
their own way of life.
Year 1/2 Year 1/2
lce Age Rosa Parks and Emily Davison

1 know how civilisation
changed becauss of the
end of the 1ce Age

1 know how Emily and Rosa
fought for equality in the past
and that this is still relevant in
The Great Fire of London toray's Scciety
Rich and Poor
1 know how civilisation in
London changed because
of the GFol

| can use pictures and artefacts
to compare rich and poor in
different cviliations

“fear 3/a Year 34

The Romans in Britain Stone Age to Iron Age
1 know what the legacy of
the Romans in Britain is

and why this is important

1 know how life was for Stone age hunter
zathers and how people survived
Norsemen to Normans
© 1 know that rizing Roman power led to the fall
of Egypt

The Rise of Islam

1 know that the Vikings
and Anglo-5axons fought
overthe kingdoms of
England I can explain what was significant about the
structure and location of Baghdad

Years/s Year 5/6

Stories and Scripture | The British Empire

| can explain the rele of the East Indiz
company and why some Indians rebelled
against British rule.

| can understand how
forms of writing
developed, including
hieroglyphics and
how historians have
been able to translate
these.

Ancient Greeca

| can compare life in Athens and Sparta,
including culture and upbringing.
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Appendix 4 - Principles of... Example

Principles of teaching History at
Brook Community Primary School

Our curriculum has been mapped out over the course of a 2-year cycle, ensuring a progression of skills and knowledge
with no gaps nor unnecessary repetition. The coverage includes all necessary learning from the Primary National
Curriculum 2014 but goes beyond this, providing further depth and coverage and exploring aspects with greater meaning

for the pupils at Brook.

Our curriculum provides regular opportunities for deeper learning through enrichment activities. Links are made to British
Values as well as aspects of Religion and Culture. Diversity and Equality play a huge role in our Curriculum.

Our pupils have the opportunity to engage with a broad but deep programme for Historical learning. Our curriculum
enables all learners to learn well and build their knowledge and skills sequentially, using their prior learning as a
foundation for their next steps. Our pupils enjoy the well-chosen specific topics and themes, and these themes provide
meaningful learning. This contributes to their ability to know and remember more about their lessons and topics. Our
curriculum provides our pupils with repeated encounters of historical concepts, giving our pupils a clear understanding
of their learning and how it links to previous learning. Here is an overview of themes reoccurring throughout the
curriculum:

Themes

Early Years KS1
lives of the people life for the rich and poor

Lower KS2
Rich Romans, rich and
poor Egyptians, life of a
king, life of a peasant, life
for Stone age people

Upper KS2
Life in Athens and Sparta

Ancient Greece
Hieroglyphics

Ancient Egypt and Ancient
Greece (rich and poor)

Ancient Egyptian
Civilisation

contrast farming

changes to our lives

farming changes

changes in civilisation in
London

civilisation changes
because of the end of the
Ice Age

stone age farming
farming methods in the
Nile

changes in life from
Palaeolithic (or Old) and
Neolithic (or New) Stone
Age

legacy of the Romans
Saxons and Scots came to
Britain and how Britain
changed as a result

agricultural revolution
farming in Brook

changes to public health
changes in the economy
urbanisation and
industrialisation changed
the demographics of the
local area

global consequences
religious beliefs in Britain
have changed over time

A Small School on
a Big Adventure
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1. We use our very own bespoke sequenced and progressive curriculum to teach history.

2. Our History curriculum starts in our Early Years. Our pupils learn aspects of history through the Development
Matters curriculum but also through our own additions to this, ensuring pupils know what they need to know in the
Early Years so they can access the next steps in KS1Each unit has been written to be progressive across a teaching
sequence as well as over the Key Stage and throughout primary school.

3.  We use key disciplinary concepts, which reoccur across key stages, to support the progression of knowledge and
skills.

4. We use our own key substantive concepts, which are mapped out progressively and sequenced to enable pupils to
build on what they already know

5. We implement our history curriculum consistently in each class, ensuring learning is progressive and enables
children to know and remember more.

6. We use carefully planned retrieval tasks to ensure children remember their learning both during the unit as well as
a year later to revisit learning.

7. We use composite knowledge tasks to accurately assess learning against our set end points at the end of each unit
and act upon our assessment information to ensure all children have learnt what they need to learn.

Our Vision for History:

e  For our pupils to enter their secondary education ready and prepared for the next stage in their historical learning
through the acquisition of good enquiry skills and knowledge.

e  For our pupils to have a thirst for continued learning in school and an inquisitive, curious mind to serve them beyond
education.

e  For our pupils to understand their place in our changing world as well as the place of others in our world leading
pupils to have a deep knowledge of diversity, fairness, poverty and equality as well as a thorough understanding of
how our values of care, courage and creativity can be applied to aspects of history and serve to challenge worldwide
issues in the present day.

Our Concepts:

Every class will study historical themes and topics that allow them to develop their understanding of historical skills and

how historians study the past through applying disciplinary knowledge to specific examples. Children will learn: how

historians make judgments about why an event occurred, or the consequences of an event (cause and consequence);

how historians make judgments about the extent, nature or pace of change across time (continuity and change); how

historians make judgments about the extent of similarity and difference within or between groups, places or societies in

the same time period (similarity and difference); how historians and others ascribe significance to historical people or

events (Historical significance); how historians use sources to make claims about the past (sources and evidence); and

how and why historical interpretations are different (Historical interpretations). Children build up their ability to use the

range of these skills to study specific examples of how historians have analysed past events and constructed their

accounts of the past. We use carefully-constructed enquiry guestions during our lessons to help situate these skills in a

given historical context and support children to develop increasingly complex applications of these disciplinary concepts.

Throughout our curriculum, pupils will learn across our substantive historical concepts:
Civilisation - A group of people living peacefully together with their own way of life.
Class - A group of people who share a similar status in society.

Parliament - A group of people who represent a nation and have authority over rules.
Empire - A country or group of countries ruled over by a monarch or supreme ruler.
Trade - Buying and selling goods and services.

Farming - To use the ground or land to grow food or raise animals for food.
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We make links through our ‘echoes and ripples’ looking back at prior learning and looking forward to future learning,
using the concepts to support our learning over time and enabling us to make links, which helps us to remember what
we have learnt.

Teaching and Assessment:

At the start of each year, pupils will have an overview of learning for the year ahead. This will go in to books and can be
used a reference for learning and concepts.

Each unit has a carefully mapped plan.

At the start of a new term, in the first lesson, teachers will begin with planned retrieval tasks on unit previously taught
(Echoes). These come under two categories:

3) Long-term retrieval — this will be a retrieval task based on a unit taught around a year previously.
4) Medium-term retrieval — this will be based on the last taught unit.

Teachers will also lead a ‘concept review,” using the ‘Echoes and Ripples’ document to share with the pupils the
substantive concepts which will arise in the new unit and where the pupils have previously learnt the concepts.
Teachers will remind the pupils of what the concepts mean and how they might relate to the new unit.

For the next four lessons, teachers will follow the unit plan, using the enquiry-based questions and ensuring they teach
what is listed on the plan. Teachers will plan their lessons based on the learning on the plan but can choose how to
teach the learning.

At the start of the 29, 37 and 4t lessons, teachers will start each lesson with a short-term retrieval task which reviews
learning from the previous lesson.

At the end of the unit, for lesson 5, teachers must plan a composite knowledge task to assess learning from the unit
against the end points identified on the plan. The assessment information gathered from this task is recorded and
shared with senior leaders and the next teacher. Teachers will plan to re-teach any areas required with pupils who have

not met the end points.

Teachers will also plan the key vocabulary that needs to be taught across the unit.

Intervention and support for the lowest 20%:

e We recognise that not all children make progress at the same rates. We keep children with the main group for their
lessons and to provide additional support outside of lessons to enable them to consolidate and catch up. Content
will be delivered at a suitable pace for the child(ren) as their progression through the curriculum may be slower
than their peers.

e Where additional support is needed, it follows the same progression and principles as the mainstream programme
but with instruction that is broken down into carefully structured, small and cumulative steps to provide the
important knowledge children need to consolidate.

e We provide materials that: limit distraction; are clear, linear and easy to follow; and are age-appropriate.

e Children who do not meet unit end points, will be provided with further teacher to enable them to keep up with
their peers and access the next stage of learning.
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Appendix 5 - Rosenshine Principles

THE PRINCIPLES OF INSTRUCTION

TAKEN FROM THE INTERNATIONAL ACADEMY OF EDUCATION

This poster is from the work of Barak Rosenshine who based these ten principles of instruction
and suggested classroom practices on:
» research on how the brain acquires and uses new information

w research on the classreom practices of these teachers whose students show the highest gains Howg
» findings from studies that taught learning strategies to students. teachinghew2s.com

nt component of instruction. It hel Dur working memory is s
material learned. A t infor ato
lem ving i insmall s

ccessul teacher D in » than half the ¢ Stude! ognitive
uring, demonstrating stions. Qu $ /e Modelling, worked
allow the teac

S 2nts need additional time to reph borate and 5 J ] 3 2 any questions?
summarise new material in order to store their long-term tions are are take \Ean No pro False
memory. More succes ache built in more time for this [iyunll!l.lwﬁ more successful teachers check on all students

wround 80% has bean found to be optimal, Scaffolds are temporary supports to assist learning They can
are learning and als > include mod aloud,
aught in small prac cklis olds nitive ag

produces G'u:-rl-"nmrg —an

\
alled automatic e And the maore this happens,
aterial to such prior kr ledge
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Appendix 6 — Example Enrichment Map

Enrichment and Personal Development Map
2024-25 (Even Cycle)

+
Term 1 Term 2 Term 3 Term 4 Term 5 Term 6
Understanding the
History — Leeds Castle Understanding the ol eZaa Science — Plants around
Trips and Understanding the (cost, coach) E (cost, coach) Understanding the
Visit M Walk 4 world — Brook Museum the local area " 4
1sitors wor ytumn ) 2 L (free, local, walking) (free, Local, waiking) preoticiitarclbrceds
(free, local, walking) Key theme - Police visit Key theme — around (cost, coach)
(free, onsite) the village
E (free, local, walking)
= e
8 Sl Road safety Christmas and Festivals Team challenges and New classes — Team
9 q =
ﬁ Brook Day {Visit from Kent Police) around the world e Eailvnza Shelter building et Gl building games
g Onsite Outdoor Learning Onsite Outdoor Learning Onsite Outdoor Learning
Onsite Qutdoor Learning Onsite OQutdoor Learning (free, onsite) (free, onsite) (free, onsite)
Environment Day Day
-led learning (free. onsite) (free, onsite) Offsite Outdoor Learning | Offsite Outdoor Learning | Offsite Outdoor Learning
(free, Local, waiking) (free, Local, waiking) (free, Local, waiking)
*G hy — Ashford 5
eof‘;:‘:" ;entrse ' Science — Animals and DT - Bridges
Trllp.s and i, e o] History — Leeds Castle RE — Canterbury habitats locally P.S!-iE— Flre.StatllonfDr (free, locol, waiking)
Visitors i ’ Cathedral i visit from Fire Fighters
{cost, coach) (cost, train) (free, focal, walking) (transport/free) RE — Synagogue
Multi-Skills Sports 3 A Ynagog
{cost, coach)
{Free)
a il Road and Rail safety Christmas and Festivals Team challenges and New classes TeaL‘n
B . -
i Brook Day [Visit from Kent Police) around the world passieinelandivoea Shelter building il i T building games
[
A Onsite Outdoor Learning Onsite OQutdoor Learning | Offsite Outdoor Learning
. } Day (x2) . § . i
Offsite Outdoor Learning {free, onsite) (free, onsite) e lacalwaliag] Offsite Outdoor Learning Offsite Outdoor Learning
: Day (x2) Day (x2) Day (x2)
Environment (free, Local, waiking) (free, Local, walking) (free, Local, waiking)
-led learning * ’ Offsite Outdoor Learning Offsite Outdoor Learning Science - Minibeasts and U g d ’
Day (free, Local, walking) Pond dipping
(free, Local, waiking) (free, onsite)
TRIPS
Term 1 Term 2 Term 3 Term 4 Term 5 Term 6
Geography — Dover Harbour (with below)
T\:,I.p.stand History —Dover Museum {with above) Geography— Brook RE — Brook Church Science — Habitats Hist Battle Abb
isitors feost, coach) Museum — Land use (free. locol, walking) around the local area 'S or{:‘;ﬂ :DE‘:??,I &
Multi-skills Sports (free, local, walking) (free, Local, waiking)
i (Free)
S I
Brilliant First Aid Christmas and Festivals Team challenges and New classes — Team
Tea Party fo t Whole-5chool Walk
E‘ Brook Day (Visit from Paramedic) around the world Shelter building ea Party for parents ol = building games
g Onsite OQutdoor Learning | Onsite Outdoor Learning | Offsite Outdoor Leaming | Offsite Outdoor Learning
. q Day Day (x2) Day (x2) < A
Offsite Outdoor Learning . . . § Offsite Outdoor Learning
5 nsits
ERGI e Day (x2) (free, onsite} (free, onsite) (free, Local, walking) (free, Local, walking) Day (x2)
-led learning | (free, Local, walking) | Gerire Outdoor Leaming | Offsite Outdoor Leaming Science - Minibeasts and (Ze=tocateiios)
Day (free, Local, walking) Pond dipping
(free, Local, waiking) (free, onsite)
History — Spitfire/Battle
History — Brook of Britain Museum oT (CE);';'DE:JS“E Geography —
Museum (cost, coach) . Art — London Tour Bettshanger
Trl_p.s and *RE — Brook Chl_JrCh (free, local, walking) o SmiTE Lessnne (cost, train) (cost, coach)
Visitors (free, local, walking) Swimming Lessons — Y¥rs/6
Multi-skills Sports Yr5 ¥ré Fun Day Camp Out
(cost, coach)
(Free) (cost, cooch)
"
=
g ¥r5 New classes —
E‘ il Fire and Water Safety i ESEEIRE LS Debates and Drama Visit to a Care Home Whole-School Walk eanbiidmeeames
Brook Day around the world
o o -
E ¥r6 Special Trip
D D[';::‘;;]Lﬁm'rg Onsite Outdoor Learning Oy Oun;::r =nins Offsite Outdoor Learning
3 . Day (x2) . . § ,
(free, Local, walking) " (free, onsite) . Offsite Outdoor Learning Offsite Outdoor Learning
L ORTENT (free, onsite} (free, Local, waiking) Day (x2) Day (x2)
-led learning ‘scien:z_:q;l—.ih.gmm and | oee Outdoor e Offsite Outdoor Learning (free, Locai, walking) (free, Local, waiking)
nd dipping I _
(free, onsite) (=g ! iclknag) (free, Local, walking)
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